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PAKURANGA
COLLEG E

Statement of Variance 2025

Vision

To empower young people to be the best they can be

Mission

Pakuranga College will nurture a sense of identity and belonging in an innovative, inclusive learning community. We will challenge and support Skonga to excel and develop the

skills, attitudes, and values they need to succeed now and in the future.

Values
INCLUSIVITY: Kotahitanga
We are a community that celebrates diversity and individuality, where being yourself is encouraged and respected. We are dedicated to fostering an environment in which all

members of our learning community can feel a sense of belonging. Our differences are our strengths.

INTEGRITY: Ng-kau Pono

We hold true to our beliefs and have the courage to do the right thing at the right time. We expect transparency at all levels. Being honest and building trust is at the heart of
what we do.

CARE: Manaakitanga

Our learning community celebrates the joy of learning and personal discovery.

INNOVATION: Auahatanga
We are creative and have the courage to solve problems in new ways. We believe that curiosity, when combined with critical thinking, inspires innovation. Our future-focused

community actively seeks new learning to meet tomorrow's challenges.

PARTNERSHIP: Rangapti

We work better when we work together. We share the responsibility with whanau to grow well-rounded, happy, and resilient young citizens. Open and honest communication

is the core of our relationships.
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EXCELLENCE: Hiranga
We believe there are lots of ways to excel. We inspire passion and pride in all members of our learning community by providing a wide range of opportunities forthem to be the

best they can be. Success is the result of purposefully learning from failures and challenges.

Overarching Strategic Goa ls

Strategic Goal 1

Raising Achievement - Akonga are empowered to achieve equitable outcomes, excellence and success.

Annual Goal/Expected Outcomes

AfL ... To embed a culture of continuous improvement and student engagement through the effective use of AfL strategies, ensuring all students achieve their full potential.

engagement.

Literacy & Numeracy ...Teachers use data to effectively target specific literacy and/or numeracy needs within programmes to raise student achievement.

2025 Outcomes

Clear faculty goals and the PLD plan

were established from 2024

achievement data.

Faculty goals were collated.

How we will measure success

Faculties have completed faculty, course

and individual reviews/reflections from
2024.

Clear faculty goals for each faculty have

been identified from the 2024

achievement data

Goals have been collated and common

trends and foci have been identified

across all faculties.

Time

frame

By Week 5

Term 1

By Week 8

Term 1

Resources

required

PLD time in
faculties
(Fridays)

Targeted

support

Who

HoFs, HoDs,

faculty WSLs,

teachers

Action

Assessment for Learning (AFL)

Develop a shared understanding of
the essential components of AfL

o Clarity
r Learning focussed

relationships
o Effective Feedback
o Self & Peer assessment
r Reflection
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A new revised Learning Journey

document was completed, rewords,

condensed and launched term 1.

lnquiry goals were then collated the 3
AFL curriculum WSL's worked together
to help plan out what AFL professional

learning could look like for staff. This

developed into the WSLs leading

professional learning of staff with a

focus on AFL.

Faculties devised or tweaked lesson

observation tools with aspects of AFL

identified within it, this was monitored

by DP's.

Lesson observations were ongoing

throughout the year and part ofthe
inquiry foci.

Six themed workshops focused on AFL

were offered across four Friday morning
professional learning sessions.

Approximately 80 teachers participated

in these workshops. Each workshop

series followed an introductory and

follow-up format, teachers were

introduced to new ideas in the first

AfL essential components have been

identified as effective tools to help

support the faculty in raising

achievement.

lnquiry goal(s)identified by all teachers

to include an AfL essential component.

AfL faculty foci and PLD plan established

for Terms 2 and 3.

A new revised Learning Journey

document launched to all teaching staff.

Faculty-specific classroom observation

tool/template designed and agreed

upon by each faculty.

Faculty PLG (4-5 teachers per group) set-

up, meeting frequently to support each

other in inquiries.

Lesson observations (minimum of two)

Student voice - gathered, collated and

analysed across the faculty.

By the end

of Term 1

By Week 1
Term 2

By Week 3

Term 2

Ongoing

Term 2
and Term

3

Ongoing

Term 2

and Term

3

provided to
individuals

and groups

by the AfL

Working
group and

portfolio DP

PLD time in
faculties

Faculty

meeting and

PLD slots

Faculty PLD

slots

Assessment

and

engagement
data to
inform
teaching and

learning
strategies.

AfL Working

Group WSLs

HEW, DAV and

Exec

HoFs, HoDs,

faculty WSLs

HoFs, HoDs,

faculty WSLs,

teachers

HoFs, HoDs,

faculty WSLs,

teachers

Faculty PLD planning for Term 2

developed with working groups

Revised Learning journey document

HoFs, HoDs and curriculum WSLs to

co-construct a feedback tool to be

used for faculty lesson observations.

Teachers continue to be observed

and mentored on their inquiries via

the faculty-based PLD model

Lesson observations and gathering

of student voice
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session, encouraged to trial them in

their classrooms, and then returned to
share their experiences and insights in

the second session. Student voice was

captured by teachers as part of this
process and shared within the mini

learning groups.

Following inquiry cycle 1, all WSL's

collaborated to design the foci for the

workshop sessions in lnquiry 2.

lnquiry sharing occurred in two formats.

Following lnquiry 1, staff shared their
work within faculties. The purpose was

to encourage discussion around the

different strategic goals relevant to each

faculty area. All teachers presented their
inquiry practice in smallgroups.

After lnquiry 2, selected staff shared

their work school-wide, alongside

curriculum WSLs. The purpose of this

second sharing was slightly different, to
ensure staff were exposed to a range of
strategic goals, rather than having

everyone present.

Feedback from both inquiry sessions was

positive, with staff indicating that shared

insights helped to inform their practice.

This process will also help guide the

development of inquiry goals for 2026.

Teachers are using concepts of'Learning
lntention' and 'Success Criteria' in their
regular lessons.

AfL concepts are clearly visible in the
classroom. This will be evident through

lesson observations conducted by HoF,

HoD, WSL and DP.

Students can articulate what they are

learning, why they are learning that and

what success looks like in their subjects.

All teachers present their first inquiry
outcomes to their peers.

All teachers present their second inquiry
outcomes to their peers.

Student voice reflects increased use of
AfL components

NCEA achievement data (internals)
reflect increases on 2024

Literacy and Numeracy data reflect

increases on2A24

Faculty AfL plan for 2026 completed

By Week 9

Term 2

By Week 9

Term 3

By Week 8

Term 4

By Week 9

Term 4

Lesson

observations

and learning

walks.

Faculty PLD

slots

Faculty PLD

slots

Assay

workshops

Faculty PLD

slots

Faculty PLD

slots

Allteachers

Allteachers

HoFs, HoDs,

faculty WSLs,

teachers

HoFs, HoDs,

faculty WSLs

Celebration and sharing - inquiry 1

(end Term 2)

Celebration and sharing - inquiry 2

(end Term 3)

Faculty reviews and course

reflections to inform successes and

work ons

Planning for next steps in 2O26 for

each faculties AfL journey
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The presentations that were shared

from inquiry cycle 2 will form part of the

introduction to inquiry t2026.

2025 Outcomes

Relationships: The focus on developing

strong cultural relationships within the

school (kaiako/akonga, kaiako/whdnau)

was advanced, aligning with the work on

respectful relationships through the
Pakuranga Way.

Shared Understanding (relationships) :

The working group incorporated the

definition and unpacking of Cultural

Relationships elements
(Whanaungatanga, Mana 6rite,

Kaupapa, Whakapapa, Ako, Mahitahi
and Kotahitanga, and MauriOra) into a

Friday PLG workshop in early Term 2. A

second workshop enabled participating

staff to reflect on the changes they had

made in their classroom practice and

how this had impacted their
relationships with culturally diverse

students in their classes.

lndividual Reflection: The Growth Cycle

document was updated to include an

element of reflection on cultural

relationships, specifically in section 1.,

How we will measure success

Faculty goals show recognition of the

importance of aspects of cultural

relationships. This may be incorporated

into the work on mitauranga M5ori

begun in2O24.

lndividual growth cycles include

reflection on development of strong

cultural relationships and indication of
next steps.

Teacher observations and student voice

indicate recognition of the importance

of strong cultural relationships in

practice.

Baseline resource provided for faculties

to further explore and refine to ensure

Time
frame

Tr2025

Beginning

T22025

r2-3202s

T r-22025

Resources

required

2024 Dala

and goals.

Faculty

review.

Faculty PLD

time.

Growth cycle

document

includes

element of
reflection on

cultural
relationships

Lesson

observations

Who

HOFs/Teachers

BTN/HEW/DAV/H

OFs

HOFs/WSLs

BTN/WSL team

Action

Culturally Responsive Pedagogies

This is separated into two aspects

(Cultural Relationships and

Culturally Responsive Pedagogies)

for development over 2 - 3 years:

Define and develop a shared

understanding of elements of
Cultural Relationships

r Whanaungatanga (building

strong relationships)
o Mana 6rite (equity in

relationships)
o Kaupapa (shared purpose

and collective good)

o Whakapapa(acknowledging

identity and connections)
o Ako (reciprocal learning)

o Mahitahi and Kotahitanga

(collaboration and unity)
o Respect for student

wellbeing (MauriOra -

holistic wellbeing)
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"commitment to tangata whenuatanga

and Te Tiritio Waitangi.

Pedagogies: Efforts continued to
develop curriculum and personal links

with culture for both kaiako and 6konga,

with a particular focus on the

pedagogical elements of CRP.

Whanaungatanga Focus: Term 3

workshops, led by the CRP team,

focused on further developing strengths
in culturally responsive pedagogies with

a strong emphasis on

relationship/whanaungatanga. These

sessions included student voice and

research from the COMPASS project and

an opportunity in the second workshop

to reflect on the pedagogies

implemented.

Shared Understanding (pedagogies): The

working group developed a shared

understanding of CRP elements (Power

sharing, Culture counts, lnteractive

learning, Connectedness, Common

vision, Responsiveness, Critical

alignment with their own unique needs

and priorities.

Faculties further develop understanding

of aspects of cultural relationships and

teachers integrate these into daily
practice.

Contact between kaiako and whinau
reflects understanding of this kaupapa.

Evidence of teachers acknowledging and

implementing aspects of cultural

relationships in inquiry and curriculum
goals is seen in individual growth
journeys and lesson observations

Faculty reviews of 2O25 identify growth

in elements of strengthening cultural
relationships via implementation,

improvement in classroom relationships
(observations), student engagement and

achievement.

Learning from Teaching to the North

East, Titaiako, Tapasa is aligned with the

Pakuranga Effective Teacher profile.

Pakuranga Effective Teacher profile is

refined to ensure aspects of Culturally

Responsive Pedagogies are clearly

represented.

Share Work on Culturally Responsive

Pedagogies with Executive team. Gather

Throughou

t2025

From T2

2025

T42025

T3 2025

Beginning

T4

T4 week 4

2025

Working
group focus

Staff PL;

Friday

sessions -

whole staff
workshops -

and in

Faculties

Faculty time
and Teacher

lnquiry

Faculty

review

Working
group time

BTN/WSL

team/HOFs/Man
a MSori

HOFs/teachers

HOFs/HODs

BTN/WSL

team/HEW/Mana

MSori

BTN/EXEC

BTN/WSL team

WSL working group works to unpack

above elements in context for
faculties.

Focus on developing Cultural

Relationships within the school

(kaiako/dkonga, kaiako/whinau), to
align with work on respectful

relationships through Pakuranga

way.

Continue work begun in Faculties in

2024, developing curriculum and

personal links with culture for both

kaiako and akonga

Define and develop a shared

understanding of elements of
Culturally Responsive Pedagogies:

o Power is shared (student

agency and voice)

o Culture counts (recognising

and valuing cultural
knowledge)

6



reflection) by promoting them in
workshops in terms 2 and 3 and making

resources available in a shared folder via

SchoolBridge.

Power Sharing Focus: Power sharing

(student agency and voice) was

prioritized as an important pedagogy.

This was offered as a Term 2 workshop

in response to teacher inquiry foci

submitted at the end of Term 1.

Inquiry Alignment: The definition and

development of a shared understanding

of CRP elements were also tied in with
teacher inquiries for Term 3.

Several practical tools and resources

were developed and promoted to

support teachers' CRP journey.

The WSL working group developed a

self-assessment questionnaire for staff

to evaluate their progress and next steps

on their CRP journey. This was promoted

in Term 3 to link with the beginning of

inquiry cycle 2. Resources from

workshops were shared via

SchoolBridge.

Faculties either independently or during

faculty time completed the self-

assessment tool to inform individual

next steps on the culturally responsive

journey.

feedback about priorities for CRP

professional learning in 2026.

Planning for 2O26 professiona I learning

about Culturally Responsive Pedagogies

is underway.

Exec meeting

time

Feedback

from Exec

. Learning is interactive and

dialogic
. connectedness is

fundamentalto
relationships

. Common vision of success

for MSori and all students.
. Responsive to Student

backgrounds and

knowledge
r Criticalreflectionand

continuous improvement

Continue to support learning from
Teaching to the North East in

discursive practices, developing and

sharing resources to support
faculties. This will build on learning

about AFL and continue the
emphasis on Teaching 101.
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Still to do: gather feedback from 2025

faculty reviews and learning journeys

with respect to identified needs and

priorities tor 2026. WSLs will form an

important part of this feedback process.

Reflection on 2025 and planning for

2O26 is underway.

2025 Outcomes

Literacy and numeracy support classes

have enabled targeted programmes of
learning to support the acceleration of

student learning. 27% of Year 10

students who participated in the literacy

class have achieved their literacy co-

req uisite.

Readiness for CAA has been successful

through both the English and Maths

faculties. Of those Year 10 students

deemed ready for the CAA: 83%

achieved the reading standard and77%

achieved the writing.

t4% of students in the numeracy

support class gained their numeracy co-

requisite.

How we will measure success

Students progression through e-asTTle

and PAT testing

Teachers use e-asTTle and PAT data to
support their teaching and learning
programmes

Progression through Reading Plus

programme

Readiness for CAA

Tracking of CAA results

Analysis of CAA results, identification of
students for semester two - monitoring
the progress of students in additional

numeracy class

Time

frame

Ongoing

End of
Term 1

CAA

entries

End of
Term 2

Resources

required

Liaising with
Kahu

Ako/feeder
schools

Writing
diagnostic at

sta rt of yea r

E-asTTle

testing

PAT testing

Who

BEK/SCV &

English Faculty

JOH & Maths
faculty

Action

Literacy & Numeracy

Use of data for the identification of
students with low literacy and

numeracy levels in junior school

r Literacyx4additional
classes (2 x Yr 9 & 2 x Yr 10)

- for each semester
r All Junior Students:

o 2year programme

to build on literacy

strategies
o 1 x literacy-focused

lesson per week
o Year 10 & Senior students:

preparation for CAA or
through2xLevellAS

o Numeracy: to support Yr 10

students with CAA

preparation:

o Semester 1x 4 Yr 10

classes



The ongoing monitoring and tracking of
ESOL students has ensured students

were placed in the appropriate ESOL

course. Students identified in need of
additional ESOL support to gain their
literacy co-requisite through the Term 4

ESOL catch up programme - 32Yo in Year

tL,64Yo in Year 12 and 81%in Year 13

have achieved their literacy.

For Numera cy - 65Yo in Year tL,74% in

Year 12 and94% in Year 13 have gained

this qualification.

The ongoing monitoring and tracking of
students' literacy and numeracy
progress has ensured students had

various opportunities to achieve the co-

requisite throughout the year. Of our RE

students in Year t3 94% finished the
year with literacy and 96% with
numeracy, this is an increase of 5.4 and

4.8 percentage points respectively.

Similarly in Year 12,93o/o have achieved

their literacy and 92% their numeracy

and increase of 16 and 20 percentage

points.

lncreased number of ESOL students
gaining their literacy or UE literacy

ESOL students in the correct stream for
their ability to provide greater support -

placement testing carried out when the

student is ready for movement between

classes

lnternational students not meeting the

course requirements are to be identified

early and addressed with agent/whinau

lncreased number of students gaining

lit/num

All students without Lit/Num are

identified and are either in a lit/num
based class or a pathway is identified to

support them to gain their lit/num.
Tracking of student achievement

through the literacy standards

End of
Term 2 -

lnternatio
nal data

shared

with DUN

Ongoing

tracking

End of
Term 3

End of
Week 5

Term 1

Ongoing

ESOL testing,
additional

hours of
ESOL

Specific

targeted
literacy

strategies
taught

through
English

courses

After School

workshops

PLD time in
faculties

CBD/ELE/DUN

/ oNL / FULL

cHR/ONL/scv4o
H

o Semester2-2xYr9
&2xYr10

ldentification of ESOL students in

need of additional support for
literacy

o Additional ESOL classes

created to support student

achievement
o All ESOL students streamed

to focus on the support

needed
o lnternationalanddomestic

students that need

additional support to be

tested early and added to
ESOL classes, if needed

r Additionalsupport in Term

4 for those ESOL students

without enough

credits/lit/num

ldentification of senior students

without literacy and numeracy
o data gathered on students
o changes to timetable if not

able to gain lit/num/UE Lit

through current pathway

o Focused literacy plan

through English faculty for
each student missing

literacy
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Literacy and numeracy support to

faculties through the PLD model. A

literacy handbook to support literacy

within faculties will be implemented in

2026.

Faculties aligning their goals to strategic
plan - TEXAS implemented across

faculties and lead by WSL's

Lesson observations not explicit through

literacy and numeracy group but as part

of inquiries that were linked to literacy

and numeracy.

Student voice was gathered around

absence from first round of literacy and

numeracy - main themes being around

not knowing about CAA times. Changes

implemented for the second round -

some improvement in attendance but

more follow up needed in2026 around

reducing this number.

The 2 year programme has begun with
Year 9 this year which will build into the

Year 10 programme in2O26.

Of those students deemed ready for the

numeracy CAA: ln Year 9 72o/o achieved

Lit/num faculty foci and PLD plan

established for Terms 2 and 3

Consistent use of TEXAS framework
Student voice acknowledging TEXAS

framework

Faculty PLG (4-5 teachers per group) set-

up, meeting frequently to support each

other in inquiries.

Lesson observations (minimum of two)
Student voice - gathered, collated and

analysed across the faculty.
Literary strategies of TEXAS paragraph

writing framework and instructional verb
posters are clearly visible in classrooms
Students understa nd subject-specific
vocabulary and can use it within their
writing

2 year programme of learning created
for junior maths students to support
numeracy and CAA preparation

Analysis of results to see the impact of
the booklet of numeracy - 'readiness' for
implementation more widely within
faculty

By the end

ofTerm L

By Week 3

Term 2

Ongoing

Term 2

and 3

Ongoing

Term 2
and 3

Ongoing

End of
Term 4

Faculty PLD

slots

Faculty PLD

slots
Assessment

and

engagement

data to
inform

teaching and

learning
strategies

Lesson

observations

and learning

walks

Numeracy

booklet

Lit/Num working
group

HoF's, HOD's,

faculty WSL's

HoF's, HOD's,

faculty WSL'S,

teachers

HoF's, HOD's,

faculty WSL's,

teachers

JOH/Maths
faculty

Faculty-focused PLD planning for
Term 2 developed with working

groups.

HoF's, HoD's and curriculum WSL's

to implement and embed use of
TEXAS paragraph framework and

instructional verbs posters.

Teachers continue to be observed

and mentored on their inquiries via

the faculty-based PLD model

Lesson observations and gathering

of student voice

ldentify changes needed within
numeracy to support student

achievement
o changes to the junior

programme established in

preparation for 2026
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their numeracy qualification and 52% of
Year 10's.

11MTN book has been successful with
62% of the students gaining their
numeracy.

The whanau collaboration hasn't

happened this year, the literacy and

numeracy group are looking at ways this

can be integrated in2026.

Collaboration of ideas through Whanau
groups - discussions from students with
maths teachers

a Structural changes within
courses - use of numeracy

book trialled (11MTN)

N umeracy support through

Whanau Teachers - weekly

fun math-based activity

o

Strategic Goal 2

Lifting Standards - School-wide systems promote learning, engagement, regular attendance and wellbeing. Relationships are respectful and are restored when strained. The

culture of the school is visible and celebrated.

Annual Goal/Expected Outcomes

Pakuranga Way ... Refresh and embed the Pakuranga Way and its purpose as values in action. Strengthen our school culture, systems, and processes through increased

support for student engagement and achievement and a shared understanding of the explicit teaching of interpersonal skills.

Restorative Practices... Launch Restorative Practices as a new initiative to better equip staff to understand and deal with issues in a Restorative manner, ratherthan a

punitive one to reduce the number of pastoral incidents that occur.

2025 Outcomes

Across the year, staff engaged in a series of PL

sessions focused on embedding the Pak0ranga

Way. ln Term 1, two sessions were completed:

"The Paklranga Way: lt's who we ore" and "Being

Explicit about Behoviour". These established a

How we will measure success

Staff can articulate the
Pakuranga Way and describe

its purpose as values in action

Students are engaged in the
explicit teaching of

Time frame

Terms One

and Three

Resources

required

Professional

Learning

time;
Pakuranga

Way Team;

Who

ALL

Action

All staff will be engaged in

professional learning to develop a

shared understanding of the

Pakuranga Way and its concepts

71.



shared understanding of the Pakilranga Way. ln

Term 3, two workshops and a whole-staff session

built on this work. The workshops supported staff
inquiries into how the Pak0ranga Way could be

embedded into classroom routines and practices,

while the session led by Leane Carlson explored

the role of teachers as consistent, predictable

adults, and using the Pak0ranga Way in our

classrooms as restorative environments. ln Term 4,

selected staff shared their inquiries in the whole-

staff inquiry sharing session.

Throughout the year, the student induction

booklet, parent information booklet, group

conference documents, Year L3 expectations

contract, and daily report card, were updated to
incorporate the Pak0ranga Way language and

concepts. Student leadership documents for the

2026 cohort were also refreshed. Two meetings

were held with the PB4L MOE facilitator to share

2025 initiatives and plan our mahifor 2026.

Term 2 content was updated based on staff and

student feedback from the end of 2024, while

Term 3 introduced a trial of fewer, five-tiered

activities (tuakana-teina model), which was well

received. Following this, Term 4 materialwas
developed to reflect feedback and insights from

interpersonal skills throughout
the college

Documents and processes are

updated to incorporate
language and concepts

The programme will be

updated throughout 2025 and

will be delivered in whinau
groups. The 2026 programme

is ready for delivery with a

sustainable model

incorporated into its planning,

Throughout
2025

Throughout
2025

Behavioural

Psychologist

School

documents -

design &
publication

Planning

time;
student and

staff training

Pakuranga Way
Team

Pakuranga Way

Team

Whdnau Leaders

Whinau
Teachers

Embed the Pakuranga Way

language in systems and processes,

including within-school and

community-facing events and

documents

Update the Whinau Group

programme: for improvement

(using feedback gathered in 2O241

and for sustainability (develop an

ongoing modelfor planning and

delivery)
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the Term 3 trial. WSL leadership in this area has

continued to strengthen throughout the year.

There continue to be expansive opportunities for
student leadership, with significant numbers of
students involved in roles across all year levels

through the whinau, co-curricular, and council

structures. This year, all council and whdnau

leaders participated in three full days of leadership

training, and all peer support leaders engaged in

termly training on the first Friday morning of each

term. The TIC of Student Leadership organised

external workshops and hosted internal presenters

- building on the leadership development in the

senior school in particular. The planned leadership

workshop with Farm Cove lntermediate did not go

ahead due to calendar pressures and staffing

changes at the intermediate, this remains a

priority to reinstate next year. Looking ahead,

there is also a need to refine and clearly document

the council and whdnau appointment processes -
this year a lack of documented processes has

caused some confusion for new staff.

A wide range of students are

engaged in leadership roles

and opportunities, both within

school and externally
(including in the counciland

whdnau systems)

A wide range of students are

engaged in leadership training

and development workshops,

both within school and

externally (including in the

council and whdnau systems)

The 2026 leadership

programme is planned and

ready for delivery, refinement

and improvement in 2026

lncoming Skonga, from local

intermediate schools, have

engaged in leadership

workshops with Pakuranga

College students and have

been exposed to leadership

opportunities at the College

before their arrival

By the end

ot 2025
Planning and

delivery

time;
resourcing

and

materials
required to
be

determined

as the
programme

is developed

DP Pakuranga

way
TIC Leadership

Whanau Leaders

Continue the development of the

student leadership programme; to

provide leadership training and

experiences for a wide range of

akonga
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The WSL team began the year with a day of
training led by Ngaire Hoben. This built on the

work we had done together at the end of 2024,lo

develop our shared purpose and strategies for
mentoring (distinct from tutoring). Throughout the

year, the team met regularly to share resources,

discuss strategies, and problem-solve student

targets collectively. Termly meetings were also

held with the HOF SSF and the DP to review

progress and practice and plan for the next term.

The team have started collating shared resources,

and this will continue to be a focus for
development next year. Another key goalfor 2026

is to create a clearly documented set of processes

outlining who mentors whom and how referrals

should flow across the pastoral system.

Group Conference documents were refined and

refreshed and are now stored centrally in

SchoolPoint for students, teachers, and caregivers

This also means students build on their mahi and

goals from previous years. Positive feedback from

staff on the updates to the documents. However,

attendance at these conferences and engagement

in the reflection process continues to be of
significant concern & is a work on for 2026 -

Whanau Leaders have compiled feedback and

evidence from this year's process for this to use

next year.

Students who are identified

for mentoring show improved

results in engagement and

NCEA data

Mentoring staff have been

trained in effective mentoring

strategies and have developed

a programme for refinement

and improvement in 2026

An increase in student
participation in Group

Conferences in 2025 (both in

attendance data and in active

engagement in the

conference)

Group conference data is used

to inform further processes for
student engagement and

support

By the end

of 2O25

Terms One

and Three

Training for
staff;
mentoring

resources;

time and

remuneratio
n for WSLs;

student

achievement
and

engagement
data.

Planning and

delivery
time;
student

achievement

and

engagement

data;

training for
WhSnau

Teachers

DP Pakuranga

way
PastoralWSLs

Whinau Leaders

DP Pakuranga

way
DP Reporting

HOF Student

Services

Wh6nau Leaders

Develop a structured academic

mentoring programme

Review and refine Group

Conferences to improve student

outcomes

1.4



This is a highlight of the year. The GoodSpace

screen is embedded in Whare Waiora practices

and a large number of groups and programmes are

established and running regularly to support

students (see Support Groups and Programmes).

2025 Outcomes

Leane met with SLT to outline her role and

thoughts on the steps to follow to roll out
restorative practices across the school. Will involve

all staff - teaching and non-teaching. First step to
survey staff and students.

WSLs in charge of Restorative Practices and TYL

attended a'Restorative Practices Mini-Conference'

facilitated by Leane Carlson.

Staff and student survey completed by 21 March.

This was a survey that was designed by Leane and

her team, not the WSLs. 68 teaching staff
completed the survey plus 53 staff with leadership

responsibility within the College. This was a total

GoodSpace screening is

completed in Term One, and

students are identified for
support programmes

A range of support
programmes will be delivered

throughout 2025

Students identified for support

show improved results in

engagement and

or/achievement data

How we will measure success

Leane is here to ascertain

where we are as a College and

will be able to advise next

steps in launching Restorative

Practices in Pakuranga

College.

Survey ready to go out to staff
to gauge their understanding

and implementation of
Restorative Practices

Throughout
2025

Time frame

24th
February

2025 at
l-Oam

Term

l/Week 8

Screening

data;
external
support
providers

Resources

required

SLT

availability

Survey

HOD Guidance

HOF Student
Services

DP Pakuranga

way

Who

Leane Carlson

and SLT

WSLs/ DP in

charge

Use data from screening tools to

implement specific support

programmes

Action

Restorative Practices

An information-gathering meeting

between the Restorative practices

facilitator from Wa ikato University

and SLT.

WSLs meet to devise data-

gathering on staff understanding of

Restorative Practices
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of Lzt staff. 189 students also completed the

survey.

This feedback was used to identify the gaps and

design the programme for our TOD. Leane met

with SLT to feedback on the results

Priority was designing a programme for our TOD

on 30 May, that addressed the need of staff (based

on the survey results). ln addition to this, Leane

was told that we wanted Restorative Practices

treated as a 'new' initiative in the College.

There was no formal implementation plan worked

out for 2025.

Leane met with KMY and TYL to outline what the

TOD programme would look like. Successful day

focussing on Restorative Practices facilitated by

Leane Carlson and Fiana on 30 May. 210 staff in

attendance. The day was broken up into 3

sessions. Session 1 and 3 all staff together. Session

2, staff were divided into 2 groups. Groups were

determined by whanau. This required all support

staff being allocated to a whanau for the day.

Allocating the entire day to Restorative Practices,

is an indication of the priority given to the

initiative to lifting standards.

Since the TOD, there were some staff who

selected restorative Practices as their lnquiry in

semester 2. ln order to support these staff, Leane

came in and facilitated 2 Friday morning
professional learning sessions. This was well-

received by the staff concerned.

Most staff have completed the

survey and provided useful

feedback

Have a draft implementation
plan for 2025 in place.

The programme will be

delivered on our teacher-only

day (30th May)TBC. The exact

programme/sched ule for the

day will be confirmed closer to
the date.

Staff will have a better
understanding of the place of
Restorative Practices in school,

and how it supports all

teachers in their practice.

Staff become more confident

with having Restorative

conversations.

End ofterm
1

Before the
end of term

7

ln advance

of 30th May
(Teacher

Only Day)

AfterTOD
on 30 May -

Release time
to be used

Scheduled

time

Scheduled

times for
WSLs/KMY/L

eane Carlson

to meet

PLD time on

Friday

mornings

WSLs/DP in

charge

Leane

Carlson/WSLs/D

P in charge

Allstaff
Facilitated by

Leane Carlson

and/or WSLs

AllStaff

Feedback analysed to identify any

themes/trends

Map out what the year will look

like with the implementation of

Restorative Practices

All staff work on improving their

knowledge/understa nd ing of

Restorative Practices.

There needs to be a clear

messaging of why we need to learn

about Restorative Practices.

WSLs to lead ongoing PLD with staff

as per Friday morning PLD schedule
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ln addition to the above, WSls from Restorative

and PAKWAY teams, delivered 2 sessions to all

staff during Friday morning professional learning

sessions (L session in term 3 and l session in term

4l'.

ln addition to the above, allWhanau

Leaders/Assistant Whanau Leaders, 4 HOFs and 4

Guidance Counsellors attended a Restorative

Practices Mini-Conference, facilitated by Leane

Carlson in term 4.

Feedback is analysed to
identify gaps where staff need

support.

Term 4Allocated

time
WSLs/DP in

charge

Collect feedback from all teachers

to help plan the 2026 Restorative

Practices programme

Strategic Goal 3

Giving effect to Te Tiriti o Waitangi - Te ao Maori, tikanga Mdori, te reo Maori and mdtauranga Miori are effectively and authentically interwoven through our curriculum,

learning environments and wider college practices. All teachers develop a deeper understanding of Mana orite mO te mdtauranga Maori, incorporating a Miori worldview

within teaching and learning programmes. To continue to build trusting and sustained partnerships with Maori and mana whenua.

Annual Goal/Expected Outcomes

Te Ao MSori
Relationship Building... To continue to build relationships with iwi, whanau, and tauira through purposeful strategies and events.

Culturally Responsive Pedagogies...To establish strong cultural relationships by embedding whakawhanaungatanga and integrating culturally inclusive practices in

classrooms and strengthening whanau engagement.
Professional Development... To embed a culture of continuous staff engagement, development and reflection through whole schooland individual professional learning.

17



2025 Outcomes

K6rero and Kai evenings have been run in

terms L, and 2 as well as Wdnanga

evenings each term. An ongoing

challenge is to increase whdnau

attendance at these events, despite broad

communication through many avenues.

Winanga evenings held for parents

including a combined evening with
Pasifkia whinau including a 'Wellbeing

Wdnanga'was held in term 3 facilitated

by Tu T0turu with students and whdnau.

This was a positive event and has led to

engaging with Tu Tfrturu for more support

with resourcing in our kura.

JER has strengthened our relationship
with Ngii Tai Ki Timaki throughout 2025,

with several key outcomes:
o Following discussion with Zaelene, a

tohuto has been added to
Pak0ranga.

o Ngdi Tai Ki Tamaki attended the

MdoriSuccess Night and Year 12 &

13 Prizegiving.
r The iwi is now making the piupiu for

our kapa haka.

How we will measure success

Regular engagement with whdnau
through school events and attendance
numbers/seeking feedback on events.

WhEnau feedback on school events

Student and whinau voice

Authentic relationship/partnership with
iwi - meetings, conversations, events.

lncreasing participation in kapa haka

Time frame

Throughout
2025

Evaluate

end of 2025

Resources

required

Whinau
evenings -

resourcing

Restorative

PLD,

Pakuranga

Way PLD

lwi
relationship
building -

time
(ongoing)

Who

JER/Mana

M6ori/HEW

Actions

L: Relationship Building

Kdrero and Kai evenings for
whinau - purpose

whakawhanaungatanga.

Wdnanga targeted whdnau
evenings to support parents with
school information and supporting
their son/daughter, eg; navigating
NCEA, understanding qualifications,
pathways, welcome to secondary
school and more needs based

events.

Building connections with Ngai Tai

ki Tamaki through invitations to
school events, visiting Umupuia
Marae.
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Participation in kapa haka was strong at

the beginning ofthe year but has waned

as the year progressed to a smaller group

who performed at KahuiAko and te
Ahurea Tino Rangatiratanga. Student

feedback has been gathered to inform

next steps.

JER is working with our Kaidrahi Miori,
Elise, to identify and put interventions in

place for our M5ori tauira. 37 MSori

tauira met formally with Elise during term

3 + 4, some students for one session, and

others for multiple. Some whinau have

engaged and have been supportive.

There is a concern of lack of whinau
engagement in some cases. Student

feedback is positive about the support

received. Two of the most frequent
student responses about Elise included:

'given me helpful advice and a place to
speak freely' and 'given me someone at

the school that I can trust.'

Attendance data:

Attendance statistics for our Maori tauira

have shown improvement in 2025 from

2024. This is based on the Everyday

Matters coding. The data below shows

regular attendance remains the same.

More students had irregular attendance

but Moderate attendance had decreased

Regular (more than 90%) 37/o = same

lrreregular (80 - 90%) 39Yo = +8%

Student data: engagement, attendance,
pastoral.
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Moderate (7O% - 8O%l 10% = - 8To

Chronic (less than 70%l t4% = -2%

Evidence of this is in Faculty goals and

review and Professional Learning in

faculties. Mana Mdori support this as

outlined in section 3.

See Strategic Goal 1": Culturally

Responsive Pedagogies.

Les Hoerara: lead a whole staff winanga
focussing on Mana. A follow up survey

informed Mana Miori about the value of
this and created discussion and reflection

for teachers.

P0rea Nei: staff learnt a new waiata that
is now sung each week at briefing. Added

to our repertoire for powhiri.

ln Faculty PL run by mana Miori in

consultation with HoF's and Faculty goals

to be bespoke to faculty needs.

Faculty meetings/Faculty Review goals

show evidence of PD on mitauranga
MSori incorporating a MSori worldview

Faculty time is utilised to support the

understanding of Mana 6rite mo te

mitauranga Mdori incorporating a Mdori

worldview within their teaching and

learning programmes.

Success and progress ofthis
understanding is evidenced in Faculty

Review documents

Learning journey documents show

evidence of development and reflection

Faculty meetings/Faculty Review goals

show evidence of PL on m6tauranga

Miori incorporating a MSori worldview

Stafffeedback on PLD and support

offered to faculties.

Faculty time is utilised to support the
understanding of Mana 6rite md te

mdtauranga Mdori incorporating a Maori

worldview within their teaching and

learning programmes.

Throughout
2025

Throughout
2025

Term 1

Staff PL;

Friday

sessions,

speaker/s,

Mana

MSori

leading

workshops

Foci in

Faculties;

HoF, WSL

Staff PL;

Friday

sessions,

speaker/s,

Mana

Maori

Foci in

Faculties;

HoF, WSL

BTN/WSL

team/HoFs

JER/Mana

Maori/HEW

2: Culturally Responsive Pedagogies

3: ProfessionalDevelopment I Ako

Ngaiotanga

Faculties are engaged with PLD to

develop an understanding of Mana

orite mo te mitauranga Miori

incorporating a Maori worldview

within their teaching and learning

programmes

Gathering staff voice on need and

on the PLD offered. Faculty

survey/voice on staff needs.
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Surveyed staff and created workshops to
support PGC foci for teachers: haka, Te

Tiriti O Waitangifor new teachers to NZ,

beginner (pronunciation) and more

advanced Te Reo M6orifor the classroom.

Staff have had regular PL opportunities to
engage in and reflect on these in their
PGC's.

Success and progress ofthis
understanding is evidenced in Faculty

Review documents

Learning journey documents show

evidence of development and reflection.

Throughout
2025All staff are engaged with PLD on

Demonstrating cornmitment to Te

Tiriti o Waitangi partnership in

Aotearoa NZ
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2025 Student Achievement Targets

DID WE MEET OUR TARGETS?

2025 STUDENT ACHIEVEMENT TARGETS

r NCEA Level 2 -85%of all Year 12 students gain NCEA Level 2

We faifed to meet the target, NCEA Level 2 - 84.7%

o NCEA Level 3 -85%of all Year 13 students gain NCEA Level 3

We failed to meet the target, NCEA Level 3 -79.9%

o NCEA Endorsements - combined Merit & Excellent at Level 2, and Level 3 are at least 50%

We failed to meet the target, Level 2 - 43.4% and Level 3 - 4O.7%.

r UE - 65% of all Year 13 students gain UE

We failed to meet the target, 6I.2%.

o Maori & Pasifika achievement is as high as, or higher than, the school-wide averages

We failed to meet the target, Maori Level 2 gap (+t2.O%), Maori Level 3 gap (+22.8%l

We failed to meet the target, Pasifika Level 2 gap (5.2%1, Pasifika Level 3 gap (+12.6%)

o Literacy - to achieve as high, or higher levels of literacy as schools in the same Equity lndex Group

We achieved the target, Level 2 (-O.2%)

We achieved the target, Level 3 (-O.I%l

o Attendance - students regularly attend for 70% or higher of the school year

We failed to meet the target, 6O.L%.

o Co-curricular - participation rate exceeds 75%

We failed to meet the target, 59.4%.

PAKURANGA
COLLEG E
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PAKURANGA COLLEGE

Annual Targets NCEA and Co-curricular Participation
2025 Detailed Data Analysis

NOTES ON NCEA DATA ANALYSIS

This analysis has been completed using the L3th February 2025 NZQA data file. The finalised data will vary a little from

that quoted here. However, these variations will not substantively change the trends and conclusions drawn.

When we analyse the NCEA results, it is important to view the data through as many lenses as possible, because the

Achievement Targets have been set as indicators of broader goals.

The school's overarching student achievement goals include

a) lmproving academic results at all levels.

b) lmproving the academic results for Maori and Pasifika students at all levels so that they are as high or higher

tha n school-wide averages.

We also need to look at the endorsement rates as well as the pass rates (Endorsement - these statistics are based on

a percentage of the students who achieved NCEA at the level). Analysis by gender also provides useful insight.

We have a school-wide focus on MSori and Pasifika Achievement, so we need to consider the Achievement of Maori

and Pasifika students across all data sets.

The default data set is New Zealand Domestic students only and excludes short enrolments

2025 Student Achievement Targets

o NCEA Level 2 - 85% of all Year 12 students gain NCEA Level 2

o NCEA Level 3 - 85% of all Year 1-3 students gain NCEA Level 3

r NCEA Endorsements - combined Merit & Excellent at Level 2, and Level 3 are at least 50%

r UE - 65%of allYear L3 students gain UE

o Maori & Pasifika achievement is as high as, or higher than, the school-wide averages

o Literacy - to achieve as high, or higher levels of literacy as schools in the same Equity lndex Group

o Attendance - students regularly attend for 70% or higher of the school year

o Co-curricular - participation rate exceeds 75%
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NCEA LEVEL l ANALYSIS

Pakirranga College did not offer the Year Ll students a full course of NCEA Level 1 standards in 2025. Not enough

credits were offered to students to allow them to gain NCEA Level l-.

NCEA LEVEL 2 ANALYSIS

NCEA Year L2 NCEA LEVEI 2

NCEA Level 2
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After a four-year downward trend where results fell below those of similar schools, achievement in 2025 has shown a

positive upward trajectory from the 2024\ow. While trends in both nationally and in similar schools have remained

relatively flat over the last two years.

GENDER

NCEALevel2-Gender
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Female achievement has significantly improved from the 2024low, moving back above the trends of similar schools

and increasing the gap nationally.
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Males have also seen a positive shift in 2025, with a 7.9 percentage point increase from 2024. Males are no longer

sitting below the trends of similar schools and have increased the gap nationally.

NCEA Level 2 - Male shrdents
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Ethnicity

Looking at the data through an ethnicity lens further highlights the challenges that some groups within the school have

faced.
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All ethnicities saw an increase in their achievement rate in 2025. While MSori students saw a 6-percentage point

increase, they are now the lowest achieving ethnicity at Level 2. Pasifika students saw the greatest percentage change

of 22.4 percentage points.

NCEA tr evel 2 - MEori shldents
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The 2025 results show MSori achievement has increased after a four-year downward trend. Whilst they have

continued the trend of being above schools nationally, they remain below similar schools.

NCEA Level 2 - Fasifika students
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Achievement for Pasifika students saw a significant improvement in2025, with a 22.4 percentage point increase, the

most significant change of any ethnic group. Pasifika students are now sitting above both similar schools and

nationally, the first time since 2021.
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NCEA Level 2 - Europeatr students
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Our European students continue to perform well, with their highest rate of achievement over the last 1-0 years at

92.2%. They have also, once again, increased the gap between similar schools nationally.

I'{CEA Lerel 2 - Asian students
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Asian student achievement saw an increase of 5.9 percentage points, successfully reversing the downward trend

seen over the previous three years. This result moved them back above similar schools and increased the gap above

national schools.
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ENDORSEMENTS
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Pak0ranga College
National

School EQI Band

2017 49.2 39.9 34.8

20t8 53.1 4r.8 3s.8

20L9 52.8 41.8 35.0

2020 56.7 42.9 43.5

202t 60.3 4L.7 4L.6

2022 47.2 40.5 4t.r
202? 3s.0 38.5 37.8

2024 42.9 40.0 39.9

2025 44.r 40.7 42.5

Endorsement rates continue to improve for the second consecutive year, reaching44.L% in 2025. They have remained

above national and similar schools.
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Pakiiranga College National School EQI Band

20t7 81.9 65.5 66.L

2018 79.4 66.1 66.3

2019 82.9 67.3 67.5

2020 90.5 72.L 73.1

202t 84.5 70.5 76.3

2022 80.1 68.2 73.7

2021 74.3 67.7 74.0

2A24 80 69.4 76.O

2425 79.9 71.2 77.2

NCEA LEVEL 3

NCEA Year 13 NCEA Level 3
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2025 saw achievement hold steady at79.9%, maintaining the gains of 2024. While this remains below the peak pre-

COVID and 2020 levels, the college continues to perform at a national level and similar to other schools.
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GENDER
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ln2025, the performance gap between genders continued to widen. While females saw an improvementloST.5%,

male achievement dipped slightly to72Yo, creating a 15.5 percentage point gap, an increase of 4.L percentage points

on the gapof2024.

Females have shown a strong recovery for the second consecutive year, rising to 87.5%. They continue to
outperform national and similar schools.

Male achievement saw a slight drop to 72%in 2025, down 2.1 percentage points. While males continue to perform

above national schools, the gap between similar schools is now marginal. The downward trend of male achievement

since 2022 (excluding lhe 2024 data) indicates that male achievement needs addressing.
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NCEA Level 3 - Male Stndents
10il,0

90,0

9CI,CI

70,0

6fl,0

50,0
t0l,B 2$19 ?0?0 3011

ftPafturanga Col&egc Flalu OHational I'lale

ETHNICITY

NCEALevel 3-Ethnirity
109,CI

95,0

90,0

fl5,0

s0.0

?5.0

70.0

65,0

60,0

55,0

50,0
3$tr ?01s 2$19 ?010

I Pakr.lrauga Cellege Asiau iF Pahrralge Co$lege European

2021 totx ?0t3 393+ ?0t5

* Pahuranga Collage FlEori * Pakuranga follege Fasifiha

..lp
oa
c
Itr

Fd
vl
{4
m
6.

2$17 ao?t 3013

* Schsol EQ! Band I'lale

?03{ ?035

-o+
{t
+r
nl

F4
h
E
r{
F{

2025 saw a divergence in performance across ethnic groups. While Asian students experienced a slight

improvement in results from 2024, all other ethnicities declined. Asian and European students remain the

two highest performing ethnic groups, while Pasifika achievement has dipped, M6ori students saw the

greatest decline in results by 18.6 percentage points from2O24.
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NCEA Level 3 - MEori shrdents
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The most significant decline in2025 was among our MSori students, where achievement fell to 57.tyo, almost erasing

the gains made in 2024. This result is concerning as it places Maori achievement below national and similar schools,

for the second time in 8 years.

NCEA Level 3 - Fasifika students
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Pasifika achievement dipped to 673% in 2025 and is now in line with other schools nationally. They remain above

similar schools; however, this gap has significantly reduced.
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NCEA Level 3 - Europeatr sturlents
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European students saw a drop of 3.2 percentage points from 2024, taking them below similar schools for only the

second time in the last 8 years. Whilst they continue to be above national schools, the gap has significantly reduced.

NCEA Level 3 - Asian students
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After a five-year downward trend, Asian students have seen a turnaround in2025, increasing by 1.8 percentage points

to 95.8%. This recovery is a positive shift following previous, warranted concerns regarding the rising ESOL numbers.

They remain the highest achieving ethnic group and continue to sit above both national and similar schools.
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ENDORSEMENTS
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Pak0ranga College National School EQI Band

2017 s8.0 42.L 38.0

2018 48.4 42.L 37.5

20t9 s0.2 41.O 36.2

2024 s6.5 43.8 43.3

202t 59.8 43.2 43.8

2022 50.5 40.8 40.5

202? 46.9 39.2 38.1

2024 42.9 39.8 39.0

2025 41,.8 4'1..4 41.5

The downward trajectory for NCEA Level 3 Endorsements continued in 2025, with the rate droppingto 4I.8%. This is

concerning as the gap between national and similar schools has now closed, where in previous years there has been a

clear distinction between PakUranga College and its peers, particularly compared to the peak in 2017 when the college

sat nearly 20 percentage points ahead of similar schools.
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UNIVERSITY ENTRANCE
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ln 2O25, UE achievement remained relatively stable at 63.8To, a negligible drop from 64.7% in 2024. While our

performance has plateaued over the last three years, we continue to maintain our position above national and similar

schools.

GENDER

Year 13 IJE - Gender
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The gender gap in UE achievement significantly widened in 2O25 to 20.1 percentage points. While female

achievement increased, male achievement continued its three-year downward trend, creating a significant

disparity between the genders.
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Females saw an increase in UE achievement for the second consecutive year, rising to 73.5o/o.They

continue to outperform national and similar schools.

Year 13 UE - Male Students
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While males remain above national and similar schools, the three-year decline in results and the narrowing gap

between similar schools are a cause for concern.
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ETHNICITY
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The ethnicity breakdown shows an improvement for the second consecutive year for our Pasifika students. However, all other

ethnicities saw a drop in achievement.

Year 13 UE - MHori Stuclents
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Aftera strong recovery in2O24 for Miori students, unfortunately, this has not been maintained in 2025,and Maori

students now sit below both national and similar schools for the first time.
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Year 13 UE - Pasifika Students
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Pasifika students provided a highlight for 2O25, with UE achievement rising to 40.4%. They have continued the upward

trend of 2024 and remain above national and similar schools.

Year 13 UE - European Students
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European students saw a dip in UE achievement in 2025, unlike national and similar schools, which improved their

results in 2O25. European students are now marginally above similar schools for the first time.
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Asian students continue to be the highest-performing ethnicity for UE achievement; however, they have continued

the downward trend of the last three years.
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Co-curricular Su mm ary 2O25

The target rate for co-curricular involvement was set at75%for 2025. This year, 1,310 students were involved in at

least one co-curricular activity, a decrease of 139 from 2024. This number represents 59.3% of the total school

populationatthecollege,adecline of 5.3%in2O25. ln2024,wesawanincrease of 4.7%from2023.

It is significant to observe 45.8% of students were involved in at least

students participated in over 5 activities.
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Girls'participation is the same asin2024,with63J% involved in2O25, compared to64.9%in2024. There has been

a decrease in the participation of boys from 57 5% in 2024 to 47 .1% in 2O25. By year level, it is notable that year 13

students are the most involved in school life outside the classroom, with 64.5% of students in this year level

participating.

Participation Rates by Year Level

Participationratesin2025aremoreevenlyspreadacrossyearlevelsthanin2024. ltcontinuestobeafocusatthe
college to promote co-curricular involvement, particularly with our new year 9 students. This messaging continues in

assemblies and through Whdnau Time.
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At Pak[ranga College in2025, MELAA students are the most involved in co-curricular activities.

It is significant to note that Mdori student involvement has dropped from 54% to 33%, which needs to be a focus in

2026.
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Participation Rates by Zone

Out-of-zone students have the highest participation rates; this is consistent with 2023 and 2O24 data. Again, it is

pleasing to see that living further away from the college is not a disadvantage to participating. lnternational student

involvement in 2025 declined from 47 .5% to 38% participatio n in 2024. This should continue to be a focus as it offers

these students an opportunity to be involved in a broader experience while in New Zealand and at the college.

n Zone of Zone nternational

of school pop. 7.7%

Conclusion

Pak0ranga College students' participation in co-curricular activities decreased in 2O25 by 139 students from

2024. This year, 1,310 students (59.4%l of the student population were involved in at least one co-curricular activity,

and this year continues to be below the target set of 75%. The decrease in the participation of boys in 2025, after an

increase of 7%in2024,could be a focus forfurther inquiry. Year LL (moving into year 12)should be a continued focus

for 2026. This cohort has the lowest participation rate this year and was the lowest as a cohort in year tO in 2O24.
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DID WE MEET OUR TARGETS?

2025 STUDENT ACHIEVEMENT TARGETS

. NCEA Level 2 -85Yoof all Year 12 students gain NCEA Level 2

We failed to meet the target, NCEA Level 2 - 84.7%

o NCEA Level 3 - 85% of all Year 13 students gain NCEA Level 3

We failed to meet the target, NCEA Level 3 - 79.9%

o NCEA Endorsements - combined Merit & Excellent at Level 2, and Level 3 are at least 50%

We faifed to meet the target, Level 2 - 43.4% and Level 3 - 4O.7%.

e UE - 650/o of all Year 13 students gain UE

We failed to meet the target, 6L.2%.

o Miori & Pasifika achievement is as high as, or higher than, the school-wide averages

We failed to meet the target, MSori Level 2 gap (+12.O%), Maori Level 3 gap (+22.8%)

We failed to meet the target, Pasifika Level 2 gap (5.2%1, Pasifika Level 3 gap (+t2.6%l

r Literacy - to achieve as high, or higher levels of literacy as schools in the same Equity lndex Group

We achieved the target, Level 2 (-O.2%l

We achieved the target, Level 3 (-O.L%l

o Attendance - students regularly attend for 7O% or higher of the school year

We failed to meet the target, 6O.t%.

o Co-curricular - participation rate exceeds 75%

We failed to meet the target, 59.4%.
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Giving Effect to Te Tiriti o Waitangi at Pakuranga College

Who What / Strategies How / lmplementation

Te Ao Mdori o Tikanga

o Te Reo M6ori

o Teaching and Learning

o Ka pa ha ka

> Embedding karakia, waiata, powhiriand other
tikanga across all settings into everyday practice

> Ongoing professional learning to develop and

embed Te Reo MSori
> Culturally responsive pedagogy

> Accurate NZ history istaught. Mdoricontexts
and concepts are included in learning design.

> P0horo: MaoriStemm partnership programme

for year 1l- - 13 Science students. Ie
Plhorotanga o te oo Plrou

> Ongoing professional learning to develop and

embed culturally responsive pedagogies.

> An active kapahaka rop0 is resourced and

supported

Active Relationships o Students

o

o

Whdnau

Ngdi Tai Ki Tamaki

> Building relationships, academic support, and
pastoral support

> Korero and kai, termly panui

> Building regular contact and seeking an ongoing,
authentic connection/relationship

Student Achievement &
Equity

o Cultural Leadership

O Monitoring and tracking

o Strategic planning

> Resourcing and developing leadership and

support: staff and students. Kaitiaki, Kaiarahi,

Rangatira Mdori, Kainga Rua.

> Actively using data to monitor, track and review
learner attendance and outcomes.

> lmplementing strategies to support the ongoing
progress and improvement of our MSori
lea rners.

Governance o Board ofTrustees > The Board's stance is to always give effect to Te

Tiriti o Waitangi
> Giving effect to Te Tiriti o Waitangi is a school

priority and is supported, monitored and

resourced
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Paktiranga Gollege

Statement of Equal Employment Opportunities

For the year ended 31 December 2025

Equal Employment Opportunities
The Board confirms that the college is acting in line with the Equal Employment

Opportunities requirements as per the Public Service Act. Refer Section 73 Public

As a good employer, Pakuranga College operates an employment policy that contains

provisions necessary for the fair and proper treatment of employees in all aspects of

their employment.
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Pakiiranga College

Statement of KiwiSport

For the year ended 31 December 2025

Kiwisport
Kiwisport is a Government funding initiative to support students' participation in organised sport. ln

2025, the school received total Kiwisport funding of $58,496.61 (excluding GST). The funding was

spent on additional staffing.
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PakUranga Gollege

Statement of Responsibility

For the year ended 31 December 2025

The Board accepts responsibility for the preparation of the annual consolidated financial statements and the
judgements used in these consolidated financial statements.

The management (including the principal and others as directed by the Board) accepts responsibility for
establishing and maintaining a system of internal controls designed to provide reasonable assurance as to the

integrity and reliability of the group's financial reporting.

It is the opinion of the Board and management that the consolidated annual financial statements for the

financial yearended3l December2023fauly reflectsthefinancial positionandoperationsof thegroup.

The Group's 2025 consolidated financial statements are authorised for issue by the Board

Nr'cala T,ounqvrcatr Glu-Y LtEec+t+'\Sr
Full Name of Principal

4@
S of Presiding

b $/ta o

Signature

6 %

1



Pakiiranga College
Statement of Gomprehensive Revenue and Expense
For the year ended 31 December 2025

Notes

2025

Actual

$

School
2025

Budget
(Unaudlted)

$

2024

Actual

$

2025

Actual

$

Group
2025

Budget
(Unaudlted)

$

2024

Actual

$

Government Grants
Locally Raised Funds
lnterest
Gain on Sale of Property, Plant and Equipment

Toial Revenue

Locally Raised Funds
Learning Resources
Administration
lnterest
Property
Loss on Disposal of Property, Plant and Equipment

29,338,317 27,308,545 28,336,151 29,356,693 27,308,545 28,349,152

2
3

25,O84,727
3,906,624

346,966

24,001,642
3,056,553

250,350

25,084,727
3,922,454

349,512

24,O01 24,443,440
3,445,766

458,864
1,082

3,434,956
456,673

1,O82

3,056,553
250,350

3
4
5

2,071,976
19,194,656

1,032,340
11,374

5,966,458
33,701

2,033,918
18,745,384
1,061,O22

1 1,349
5,677,437

2,500

1,972,546
18,500,576

1,023,042
14,621

5,718,108
39,279

2,072,572
19,194,656

1,032,380
11,374

5,966,458
33,701

2,033,918
18,745,384
1,061,022

't 1,349
5,677,437

2,500

't,972,955

18,500,576
1,023,102

14,621
5,718,108

39,279
o

Total expense

Net Surplus / (Deficit) for the year 1,080,511

Other Comprehensive Revenue and Expense
Item that will not ba reclassrfed to surplus(deficif
Gain on equity investment revaluations

Total other comprehensive revenue and expense

Total Comprehensive Revenue and Expense for the Year

The above Consolidated Statement of Comprehensive Revenue and Expense should be read in conjunction with the accompanying notes which form part of these financial

statements.

28,310,505

1,027,812

27,53',t,610

(223,065)

27,268J72

1,067,979

28,311,14',1

1,045,552

27,531 ,610

(223,065)

27,268,641
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Pak0ranga College
Statement of Ghanges in Net Assets/Equity
For the year ended 31 December 2025

Notes

2025

Actual

$

School
2025

Budget
(Unaudited)

$

2024

Actual

$

2025

Actual

$

Group
2025

Budget
(Unaudited)

$

2024

Actual

$

Equity at 1 January

Total comprehensive revenue and expense for the year

Contribution - Furniture and Equipment Grant
Contributions from the Ministry of Education
Distributions to the Ministry of Education

13,165,370

1,027,812

11,932,855

(223,065)

11,883,456

1,067,979
213,938

13,221,533

1,045,552

11,932,855

(223,065)

11,927,087

1,080,511
213,938

Equity at 31 December

Accumulated comprehensive revenue and expense
Reserves

14,193,182 11,709,790 13,165,373 14,267,085 11'709,790 13'221,536

Equity at 31 December

Reserve Movements Analysis

Accumulated comprehensive revenue and expense
Balance at 1 January 13,165,370 11,932,855 11,883,456 13,221,533 11,932,855 11'927'087

Equity investment revaluation reserve transfer on disposal
Contribution - Furniture and Equipment Grant
Contributions from the Ministry of Education
Distributions to the Ministry of Education
Surplus/(deficit) for lhe year

213,938 213,938

1,027,812 (223,065) 1 ,067,979 1 ,045,552 (223,065) 1,080,511

Balance 31 December

Equity investment revaluation reserves
Balance at 1 January
Net change in fair value
Transfer to accumulated surplus/deficit on disposal

Balance 31 December

Total equity

The above consolidated statement of changes in Net Assets/Equity should be read in conjunction with the accompanying notes which form part of these financial

statements.

790 1

790182

1790
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Pak0ranga Gollege
Statement of Financial Position
As at 31 December 2025

Notes School
2025

Budget
(Unaudited)

$

2025

Actual

$

2024

Actual

$

2025

Actual

$

qroup
2025

Budg€t
2024

Actual

$
(Unaudited)

$

Curront Assets
Cash and Cash Equivalents
Accounts Recelvable
GST Receivable
Prepaym€nts
lnventori€s
lnvestments
Funds receivable for Capital Works Proiects

Current Liabllities
GST Payable
Accounts Payable
Revenue Rec€ived in Advance
Provision for Cyclical Maintenance
Finance Lease Liability
Funds held for Capital Works Projects

Working Capital Surplus(Deflclt)

Non-current Assots
Property, Plant and Equipment

Non-current Liabilitiss
Provision for Cyclical Maintenance
Finance Lease Liability

Net Assets

Equity:
Accumulated comprehensive revenue and expense
Equity investment revaluation reserves
Total equity

7
8

4.872,058
1,582,369

57,973
90,1 82

1,771
7,010,082

246,563

1,853,445
1,457,220

75,000
2,000

6,000,000
120,000

2,735,484
1,615,477

58,863
82,693

2,097
7,000,000

293,988

4,881,519
1,590,896

57,973
90,182

1,771
7,066,302

246,563

1,853,445
't,457,220

75,000
2,000

6,000,000
120,000

2,737,518
1 ,616,057

58,863
82,693

2,097
7,053,550

293,988

I
10
16

13,860,998 9,s07,665 11,788,602 13,935,206 9,507,665 11,844,766

12
13
14
15
16

2,708,015
3,851,936

978,147
63,746

191 ,440

9,476
2,616,355
2,713,124

608,91 4
255,059

2,133,314
3,418,250

544,',l45
94,191

2,708,319
3,851,936

978,147
63,746

191,440

9,476
2,616,355
2,713,124

608,914
255,059

2,133,314
3,418,250

544,145
94,1 91

7,793,264 6,1E9,900

6,067,713 5,598,702 3,304,737

11 8,432,637 9,141,662 8,26s,836 8,432'636 9'141'662

6,202,928

3,304,737

7,793,589

6,141,618

6,202,926 6,1 89,900

5,654,866

8,265,836

8,432,637 9,14',1,662 8,265,636 8,432,636 9,141,662 8,265,836

14
15

281,616
25,553

577,914
158,695

621,985
77.180

281,616
25,553

577,914
1 58,695

621,985
77,180

307,169 736,609 699,165 307,169 736,609 699,165

14Jggj82 'l 1 ,709,790 13,165,373 14,267 ,085 1 1 ,709,790 13,221'536
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Pak0ranga Gollege
Statement of Gash Flows
For the year ended 31 December 2025

Notss School
2025

Budget
(Unaudited)

$

2025

Actual

$

2024

Actual

$

2025

Actual

$

Group
2025

Budgot
(Unaudlted)

$

2024

Actual

$

Gash flows from Oporatlng Activities
Government Grants
Locally Raised Funds
lnternational Studsnts
Goods and Servlces Tax (n€t)

Payments to Employees
Payments to Suppliers
lnterest Paid
lnterest Rec€ived

Net cash from / (to) the Operating Activities

Cash flows from lnvesting Activities
Proceeds from Sale of Property Plant & Equipment (and lntangibles)

Purchase of Property Plant & Equipment (and lntangibles)
Purchase of lnvestm€nts
Proceeds from Sale of lnvestments

Net cash from / (to) the lnvesting Actlvities

Cash flows from Financlng Activltles
Furniture and Equipment Grant
Finance Lease Payments
Funds Administered on Behalf of Other Parties

Net cash from / (to) Financing Activities

Net increase/(decrease) ln cash and cash oqulvalents

Cash and cash equivalents at the beginning of the year

Cash and cash equivalents at the end of the year

2,476,793 1,583,767 2,445,119 2,486,890 1,583,767

6,158,843
1 ,169,401
3,208,1 95

890
(3,445,722)
(5,032,899)

(11,374)
429,459

5,994,642
582,076

2,502,477
(3,000)

(4,430,503)
(3,300,926)

(1 1,349)
250,350

6,097,353
1,093,207
3,023,731

(62,592)
(3,820,657)
(4,247,712',)

('t4,621)
376,410

6,158,843
1,177,106
3,208,1 95

890
(3,445,722)
(5,033,231)

(11,374}.

432,183

5,994,642
582,076

2,502,477
(3,000)

(4,430,503)
(3,300,926)

(1 1,349)
250,350

6,097,353
1,104,017
3,O23,731

(62,5S2)
(3,820,657)
(4,248,181\

(14,621)
378,021

2,457,071

(1,284,407)
(1 0,082)

(2,500)
(824,543)

(1,000,000)

47,830
(1,1 39,595)
(3,0oo,ooo)

(1,284,407\
(12,752)

(2,500)
(824,543)

(1,000,000)

47,830
(1,139,595)
(3,053,550)

(1,294,489) (1,827,043) 765) (1,297,159) (1,827 ,043) (4,145,315)

(27,284)
981,554

145,354
(45,000)

213,938
(67,839)

(20e,1 46)
(27,2841
981,554

145,384
(45,000)

213,938
(67,83e)

(209,1 4s)

954,270 100,3E4 (63,047) 1 00,384 (63,046)

7 2,735,484 1,996,337 4,445,177 2,737,518 1,996'337 4'488'808

The consolidated statement of cash Flows records only those cash flows directly within the control of the school. This means centrally funded teachers' salaries, use of land

and buildings grant and expense and other notional items have been excluded.

The above consolidated statement of cash Flows should be read in conjunction with the accompanying notes which form part of these financial statements'

7
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Paktiranga Gollege
Notes to the Group Financial Statements
For the year ended 31 December 2025

1. Statement of Accounting Policies

a) Reporting Entity
Pakriranga College is a Crown entity as specified in the Crown Entities Act 2004 and a school as described in the Education

and Training Act 2020. The Pak0ranga College Group (the'Group') consists of Pak0ranga College and its subsidiary trust. The

subsidiary is a School Trust ('Trust') which supports the school by raising funds and making donations for the school.

The School's subsidiary is incorporated and domiciled in New Zealand.

b) Basis of Preparation
Reporting Period
The consolidated financial statements have been prepared for the period 1 January 2025 lo 31 December 2025 and in

accordance with the requirements of the Education and Training Act 2020.

Basis of Preparation
The consolidated financial statements have been prepared on a going concern basis, and the accounting policies have been

consistently applied throughout the period.

Basis of Consolidation
The consolidated financial statements are prepared by adding together like items of assets, liabilities, equity, revenue'

expenses, and cash flows of entities in the group on a line-by-line basis. All intra-group balances, transactions, revenue, and

expenses are eliminated on consolidation.

Subsrdiaries
Subsidiaries are entities controlled by the Group. The Group 'controls' an entity when it is exposed, or has rights, to variable

benefits from its involvement with the other entity and has the ability to affect the nature or amount of those benefits through its

power over the other entity. The financial statements of subsidiaries are included in the consolidated financial statements from

the date on which control commences until the date on which control ceases'

Changes in the Group's interest in a subsidiary that do not result in a loss of control are accounted for as transactions with

owners in their capacity as owners.

When the Group loses control over a subsidiary, it derecognises the assets and liabilities of the subsidiary, and any related non-

controlling interests and other components of equity. Any resulting gain or loss is recognised in surplus or deficit. Any interest

retained in the former subsidiary is measured at fair value when control is lost.

Financial Reporting Standards Applied
The Education and Training Acl2O2O requires the School, as a Crown entity, to prepare financial statements with reference to

generally accepted accounting practice. The consolidated financial statements have been prepared with reference to generally

iccepted accounting practice in New Zealand, applying Public Sector Public Benefit Entity (PBE) Standards Reduced

Disclosure Regime as appropriate to public benefit entities that qualify for Tier 2 reporting. The Group is considered a Public

Benefit Entity as it meets the criteria specified as'having a primary objective to provide goods and/or services for community or

social benefit and where any equity has been provided with a view to supporting that primary objective rather than for financial

return to equity holders'.

PBE Accounting Standards Reduced Disclosure Regime
The Group qualifies for Tier 2 as the group is not publicly accountable and is not considered large as it falls below the

expenditure threshold of $33 million per year. All relevant reduced disclosure concessions have been taken.

Measurement Base
The consolidated financial statements are prepared on the historical cost basis unless otheruvise noted in a specific accounting

policy.

Presentation Currency
These consolidated financial statements are presented in New Zealand dollars, rounded to the nearest dollar
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S pecifi c Accou nti ng Pol ic ies
The accounting policies used in the preparation of these consolidated financial statements are set out below.

Critical Accounting Estimates And Assumptions
The preparation of 1nancial statements requires management to make judgements, estimates and assumptions that affect the

application of accounting policies and the reported amounts of assets, liabilities, revenue and expenses. Actual results may

differ from these estimates.

Estimates and underlying assumptions are reviewed on an ongoing basis. Revisions to accounting estimates are recognised in

the period in which the estimate is revised and in any future periods affected.

Cyclical maintenance
Tire School recognises its obligation to maintain the Ministry's buildings in a good state of repair as a provision for cyclical

maintenance. This provision relates mainly to the painting of the school buildings. The estimate is based on the school's best

estimate of the cost of painting the school and when the school is required to be painted, based on an assessment of the

school's condition During the year, the Board assesses the reasonableness of its painting maintenance plan on which the

provision is based. Cyclical maintenance is disclosed at note 14.

Useful lives of property, plant and equipment
The Group reviews the estimated useful lives of property, plant and equipment at the end of each reporting date. The Group

believes that the estimated useful lives of the property, plant and equipment as disclosed in the significant accounting policies

are appropriate to the nature of the property, plant and equipment at reporting date. Property, plant and equipment is disclosed

at note 1 1.

Critical Judgements in applying accounting policies
Management has exercised the following critical judgements in applying accounting policies:

C I a s sif i c ati on of /eases
Determining whether a lease is a finance lease or an operating lease requires judgement as to whether the lease transfers

substantially all the risks and rewards of ownership to the Group. A lease is classified as a finance lease if it transfers

substantially all risks and rewards incidental to ownership of an underlying asset to the lessee. ln contrast, an operating lease is

a lease that does not transfer substantially all the risks and rewards incidental to ownership of an asset to the lessee'

Judgement is required on various aspects that include, but are not limited to, the fair value of the leased asset, the economic

life of the leased asset, whether or not to include renewal options in the lease term, and determining an appropriate discount

rate to calculate the present value of the minimum lease payments. Classification as a finance lease means the asset is

recognised in the statement of financial position as property, plant, and equipment, whereas for an operating lease no such

asset is recognised. Finance lease liability disclosures are contained in note 15. Future operating lease commitments are

disclosed in note 21.

Recognition of grants
The School reviews the grants monies received at the end of each reporting period and whether any require a provision to

carry forward amounts unspent. The School believes all grants received have been appropriately recognised as a liability if

required. Government grants are disclosed at note 2.

Con solidation of entities
The Group consolidates entities based on whether the School has established control of the subsidiary. The subsidiaries which

are controlled are disclosed at Note 24

c) Revenue Recognition

Government Grants
The Group receives funding from the Ministry of Education. The following are the main types of funding that the School

recerves.

Operational grants are recorded as revenue when the Group has the rights to the funding, which is in the year that the funding

is received.

Teachers salaries grants are recorded as revenue when the Group has the rights to the funding in the salary period they relate

to. The grants are not received in cash by the Group and are paid directly to teachers by the Ministry of Education.
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Other Ministry Grants for directly funded programs are recorded as revenue when the School has the rights to the funding in

the period they relate to. The grants are not received in cash by the School and are paid directly by the Ministry of Education'

The property from which the School operates is owned by the Crown and managed by the Ministry of Education on behalf of

the Crown. Grants for the use of land and buildings are not received in cash by the School as they equate to the deemed

expense for using the land and buildings which are owned by the Crown. The School's use of the land and buildings as

occupant is based on a property occupancy document as gazetted by the Ministry. The expense is based on an assumed

market rental yield on the value of land and buildings as used for rating purposes.

This is a non-cash revenue that is offset by a non-cash expense. The use of land and buildings grants and associated

expenditure are recorded in the period the School uses the land and buildings'

Other Grants where conditions exisf
Other grants are recorded as revenue when the Group has the rights to the funding, unless there are unfulfilled conditions

attached to the grant, in which case the amount relating to the unfulfilled conditions is recognised as a liability and released to

revenue as the conditions are fulfilled.

Donations, Gifts and Beguests
Donations, gifts and bequests are recognised as an asset and revenue when the right to receive funding or the asset has been

established unless there is an obligation to return funds if conditions are not met. lf conditions are not met funding is recognised

as revenue in advance and recognised as revenue when conditions are satisfied.

lnterest Revenue
lnterest Revenue earned on cash and cash equivalents and investments is recorded as revenue in the period it is earned

d) Finance Lease Payments
Finance lease payments are apportioned between the finance charge and the reduction of the outstanding liability. The finance

charge is allocated to each period during the lease term on an effective interest basis.

e) Gash and Cash Equivalents
iash and cash equivalents include cash on hand, bank balances, deposits held at call with banks, and other short term highly

liquid investments with original maturities of 90 days or less, and bank overdrafts. The carrying amount of cash and cash

equivalents represent fair value.

f) Accounts Receivable
Short-term receivables are recorded at the amount due, less an allowance for expected credit losses (uncollectable debts)' The

schools receivables are largely made up of funding from the Ministry of Education, therefore the level of uncollectable debts is

not considered to be material. However, short-term receivables are written off when there is no reasonable expectation of

recovery.

g) lnventories
lnventories are consumable items held for sale and are comprised of stationery and school uniforms. They are stated at the

lower of cost and net realisable value. Cost is determined on a first in, first out basis. Net realisable value is the estimated

selling price in the ordinary course of activities less the estimated costs necessary to make the sale. Any write down from cost

to net realisable value is recorded as an expense in the Consolidated Statement of Comprehensive Revenue and Expense in

the period of the write down.

h) lnvestments
Bank term deposits are initially measured at the amount invested. lnterest is subsequently accrued and added to the

investment balance. A loss allowance for expected credit losses is recognised if the estimated loss allowance is material.

i) Property, Plant and Equipment
Land and buildings owned by the Crown are excluded from these consolidated financial statements. The Board's use of the

land and buildings as 'occupant' is based on a property occupancy document.

lmprovements (funded by the Board) to buildings owned by the Crown are recorded at cost, less accumulated depreciation and

impairment losses.

Property, plant and equipment are recorded at cost or, in the case of donated assets, fair value at the date of receipt, less

accumulated depreciation and impairment losses. Cost or fair value, as the case may be, includes those costs that relate

directly to bringing the asset to the location where it will be used and making sure it is in the appropriate condition for its

intended use.
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Gains and losses on disposals (i.e. sold or given away) are determined by comparing the proceeds received with the carrying

amounts (i.e. the book value). The gain or loss arising from the disposal of an item of property, plant and equipment is

recognised in the Consolidated Statement of Comprehensive Revenue and Expense.

Finance Leases
A finance lease transfers to the lessee substantially all the risks and rewards incidental to ownership of an asset, whether or

not tile is eventually transferred. At the start of the lease term, finance leases are recognised as assets and liabilities in the

statement of financial position at the lower of the fair value of the leased asset or the present value of the minimum lease

payments. The finance charge is charged to the surplus or deficit over the lease period so as to produce a constant periodic

rate of interest on the remaining balance of the liabiiity. The amount recognised as an asset is depreciated over its useful life. lf

there is no reasonable certainty whether the school will obtain ownership at the end of the lease term, the asset is fully

depreciated over the shorter of the lease term and its useful life.

Depreciation
property, plant and equipment except for library resources are depreciated over their estimated useful lives on a straight line

basis. Library resources are depreciated on a diminishing value basis. Depreciation of all assets is reported in the Consolidated

Statement of Comprehensive Revenue and Expense.

The estimated useful lives of the assets are:
Buildings and lmprovements
Furniture and Equipment
Ground lmprovements
lnformation and Communication Technology
Motor Vehicles
Music Equipment
Sports Equipment
Textbooks
Leased Assets held under a Finance Lease
Library Resources

50 years
1 0 years
20 years
3 years
5 years
20 years
5 years
3 years
Term of Lease
12.5% Diminishing value

j) Accounts Payable
Accounts Payable represents liabilities for goods and services provided to the Group prior to the end of the financial year which

are unpaid. Accounts Payable are recorded at the amount of cash required to settle those liabilities. The amounts are

unsecured and are usually paid within 30 days of recognition'

k) Employee Entitlements
Short-term employee entitlements
Employee benefiti that are due to be settled within 12 months after the end of the period in which the employee renders the

related service are measured based on accrued entitlements at current rates of pay. These include salaries and wages accrued

up to balance date and annual leave earned, by non teaching staff, but not yet taken at balance date.

Long-term employee entitlements
Emptoyee benefits that are not expected to be settled wholly before 12 months after the end of the reporting period in which the

employee provides the related service, such as retirement and long service leave, have been calculated on an actuarial basis'

The calculations are based on the likely future entitlements accruing to employees, based on years of service, years to

entiflement, the likelihood that employees will reach the point of entitlement, and contractual entitlement information' and the

present value of the estimated future cash flows. Remeasurements are recognised in surplus or deficit in the period in which

they arise.

l) Revenue Received in Advance
Revenue received in advance relates to fees received from international students and grants received where there are

unfulfilled obligations for the Group to provide services in the future. The fees or grants are recorded as revenue as the

obligations are fulfilled and the fees or grants are earned.
ThJGroup holds sufficient funds to enible the refund of unearned fees in relation to international students, should the Group

be unable to provide the services to which they relate.

m) Funds held for Gapital works
The School direcly receives funding from the Ministry of Education for capital works projects that are included in the School

five year capital works agreement. These funds are held on behalf and for a specified purpose. As such these transactions are

not recorded in the Consolidated Statement of Comprehensive Revenue and Expense.

The School holds sufficient funds to enable the funds to be used for their intended purpose at any time.
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n) Provision for Gyclical Maintenance
The property from which the School operates is owned by the Crown, and is vested in the Ministry. The Ministry has gazetted a

property occupancy document that sets out the Board's property maintenance responsibilities. The Board is responsible for

maintaining the land, buildings and other facilities on the Group sites in a state of good order and repair.

Cyclical maintenance, which involves painting the interior and exterior of the school, makes up the most significant part of the

Board's responsibilities outside day-to-day maintenance. The provision is a reasonable estimate, based on the School's best

estimate of the cost of painting the school and when the school is required to be painted, based on an assessment of the

school's condition.

The School carries out painting maintenance of the whole school over a 7 to 10 year period. The economic outflow of this is

dependent on the plan established by the School to meet this obligation and is detailed in the notes and disclosures of these

accounts.

o) Financial lnstruments
T-he Group's financial assets comprise cash and cash equivalents, accounts receivable, and investments. All of these financial

assets, except for investments that are shares, are initially recognised at fair value and subsequently measured at amortised

cbst, using the effective interest method.
lnvestments that are shares are categorised as 'financial assets at fair value through other comprehensive revenue and

The Group's financial liabilities comprise accounts payable, borrowings, and finance lease liability. Financial liabilities are

initially recognised at fair value and subsequently measured at amortised cost using the effective interest method. lnterest

expense and any gain or loss on derecognition are recognised in surplus or deficit.

p) Borrowings
borrowings on normal commercial terms are initially recognised at the amount borrowed plus transaction costs' lnterest due on

the borrowings is subsequently accrued and added to the borrowings balance. Borrowings are classified as current liabilities

unless the Gioup has an unconditional right to defer settlement of the liability for at least 12 months after balance date'

q) Goods and Services Tax (GST)
T'he consolidated financial statements have been prepared on a GST exclusive basis, with the exception of accounts

receivable and accounts payable which are stated as GST inclusive.

The net amount of GST paid to, or received from, the lRD, including the GST relating to investing and financing activities, is

classified as a net operating cash flow in the consolidated statement of cash flows.

Commitments and contingencies are disclosed exclusive of GST.

r) Budget Figures
The budget figures are extracted from the Group budget that was approved by the Board'

s) Services received in-kind
Fiom time to time the Group receives services in-kind, including the time of volunteers. The Group has elected not to recognise

services received in kind in the Consolidated Statement of Comprehensive Revenue and Expense.
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2, Government Grants

Govemment Grants - Minislry of Education
Teachers' Salaries Grants
Use of Land and Buildings Grants
Other Govemment Grantrs

3, Locally Ralsed Fundg

Local funds raised within lhe Group's community are made up of:

Revenu6
Fees for Extra Curicular Activities
Donalions and Bequesls
Fundraising & Community Grants
Trading
Other Revenus
lnlemational Student Fees

Expensss
Extra Cunicular Activities Costs
Trading
Other Locally Raised Funds Expenditure
lntemational Student - Employee Benefits - Salaries
lntemational Student - Other Expenses

Surplus/ (Deficit) for the year Locally Raised Funds

4. Learning Resources

Cunicular
lnformalion and Communication Technology
Co Cunicular Activities
Employ€B Benefits - Salaries
Staff Devolopment
Deprecialion
Other Leaming Resource Expenses

5. Admlnistratlon

Audit Fee
Board Fees and Expenses
Legal Fees
Other Adminstration Expenses
Employee Benelits - Salaries
lnsurance

2025

Actual

$

School
2025

Budgst
(Unaudltod)

$

2021

Actual

$

2025

Actual

I

Group
2025

(Unaudltod)
s

Budget
2021

Actual

$

4,817,717
'14,854,426

3,924,508
1,488,076

4,825,581
14,040,000
4,000,000
1,130,061

4,717,140
14,034,445
4,',t94,612
1,497,243

4,817,717
14,0il,426
3.924.508
1,488,076

4,825,58'l
'14.040,000

4,000,000
1,1 36,061

4,7'17,140
14.034,445
4,194,612
1,497,243

25 rla/.727 24.{ltl1.642 24.443.440 25.08/..727 2[ no1 M2 24 443.MO

2025

Actual

$

School
2025

Budgot
(Unaudlted)

$

2024

Actual

$

2025

Actual

$

Group
2025

Budget
(Unauditod)

$

2024

Actual

$

400,548
7s,939
62,000

188,160
27'1,016

2,908,961

292,068
30,000

't69,028

62,980
2,502,477

475,915
43,612
15,000

256,097
260,273

2,384,059

400,548
75,939
62,000

188,160
286,846

2,908,961

292,068
30,000

169,028
62,980

2,502,477

475,915
43,612
15,000

256,097
271,083

2,384,059

3,906,624

938,851
14,536

429,1 59
689,430

870,00'l
15,300

448,295
700,322

871,378
24,492

428,937
u7,739

938,851
14,536

596
429,159
689,430

870,001
15,300

448,295
700,322

871,378
24,492

409
428,937
u7,735

3,050,553 3,434,956 3,522,4V 3.056,553 3,445,766

2,071,976 2,033,918 1,972,546 2,072,572 2,033,918 1,972,955

2025

Aclual

$

School
2025

Budgst
(Unaudited)

I

2024

Actual

$

2025

Actual

s

Budget
(Unaudited)

$

2024

Actual

$

Group
2025

635,240
248,038
206,558

17,046,828
87,095

950,788
20,109

787,399
251,577

42,771
16,706,437

124,450
800,000

32,750

639,273
238,2't2
198,997

16.402.2U
146,652
851,705

23,453

635,240
248,038
206,558

17,046,828
87,095

950,788
20,1 09

787,399
251,577

42,77'l
16,706,437

124,450
800,000

32,750

639,273
238,212
198,997

'16,402,2U
146,652
851,705

23,453

2025

Actual

School
202s

Budget
2024

Actual

$

2025

Actual

$

Group
2023

Budget
(Unaudltsd)

$

2024

Actual

ss
(Unaudiled)

s

15,607
31,372
20,938

163,322
721,306

73,795

14,560
28,575
10,000

196,735
747,'109

64,043

14,094
18,175
3,607

185,618
742r'.99

59,049

15,607
31,372
26,938

163,362
721,306

73,795

14,560
28,575
10,000

196,735
747j09
64,043

14,094
18,175
3,607

185,678
742,499

59,049
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6. Proporty

Consultancy and Contract Seruices
Cyclical Maintenance Provision
Grounds
Heat, Light and Water
Repairs and Maintenance
Use of Land and Buildings
Employee Benelits - Salaries
Other Property Expenses

Receivables
Receivables from lhe Ministry of Education

2025

Actual

$

School
2025

Budget
(Unaudited)

$

2024

Actual

$

2025

Actual

$

2025
Budget

(Unaudltod)
$

2024

Actual

$

399,006
125,863
138,191
345,8't4
830,022

3,924,508
178,',t13
24,941

410,236
100,000
122,955
380,000
387,O27

4,000,000
254,539

22,680

389,623
61,920

'123,482

331,U2
424,023

4lU,612
170,870
21,936

399,006
125,863
138,191
345,814
830,022

3,924,508
178,113
24,941

410,236
100,000
122,955
380,000
387,027

4,000,000
254,539

22,680

389,623
61,920

123,442
331,il2
424,023

4j94,612
'170,870
21,936

June for tho Minislry of Education's year-end reporiing purposes.

7. Cash and Cash Equivalents

School
2025

Budget
(Unaudited)

$

2024

Actual

$

2025

Actual

$

Budget
(Unaudited)

$

2024

Actual

$

Group
20252025

Actual

$

Bank Accounts

Cash equivalents and cash equivalents for Consolidated Slalement of Cash Flows

4,872,058

of the $4,872,058 Cash and Cash Equivalents $4,043,376 is subject to restrictions for the following reasons:
. $332,155 of unspent funding is subject to conditions which specify how the funding is required lo be spent. lf lhese conditions are not met, the
. $3,519,781 of intemational student fees relating to the2026 and2027 school years have been coll€cted by the school. This is included in
. $'191,440 is held bytheschool on behalfofthe Ministry of Education. The funds have been provided as part ofthe school's SYearAgreement

8. Accounts Rsceivablo

1,853,445 2,735,4U 4,881,519 1,853,445 2,737,518

2025

Actual

$

School
2025

Budget
(Unaudited)

$

2024

Actual

s

2025

Actual

$

Budget
(Unaudited)

$

2024

Actual

$

Group
2025

lnterest Receivable
Teacher Salaries Grant Receivable

15,882
6,040

83,271
1,477,176

20,000

22,624
'I.414,596

39,220
5,166

165,764
1,405,327

24,007
6,040

83,673
1 ,477,176

20,000

22,624
1,4'14,596

39,220
5,166

166,344
1,405,327

Receivables from Exchange Transactions
Receivables from Non-Exchange Transactions

9. lnvenlorles

Stationery

10, lnveslments

The Group and school's inveslments are classified as follows:

Cunent Asset
Short-term Bank Deposits 7,010,082 6,000,000 7,000,000 I,999,99? 9'999,999 1,991'!99oo,goz 6'000'000 7,053,550

99,153
1,483,216

42,624
1,414,596

204,9U
1,4'10,493

107,680
1,483,216

42,624
1,414,596

205,564
1,410,493

2025

Actual

$

School
2025

Budget
(Unaudlted)

$

2024

Actual

I

2025

Actual

$

Group
2025

Budget
2024

Actual

$
(Unaudited)

$

't,771 2,000 2,097 1.771 2,000 2,O97

School
2025

Budget
(Unaudited)

I

2024

Actual

$

2025

Actual

$

Budget
(Unaudited)

$

2024

Actual

s

Group
20252025

Actual

$

Total lnveslm€nts
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11. Proporty, Plant and Equipment

GROUP

2025

Buildings and lmprovements
Fumiture and Equipmenl
Ground lmprovements
lnformation and Communication Technology
Motor Vehicles
Music Equipment
Sports Equipment
Textbooks
Leased Assels
Library Resources
Work in Progress

GROUP

Buildings and lmprovements
Fumiture and Equipment
Ground lmprov€menls
lnformation and Communication Technology
Molor V€hicles
Music Equipment
Sports Equipment
Textbooks
Leased Assets
Library Resources
Work in Progress

scHooL

2025

Buildings and lmprovements
Fumiture and Equipment
Ground lmprov€ments
lnformation and Communication Technology
Motor Vehicles
Music Equipment
Sporls Equipment
Textbooks
Leased Assets
Library Resources
Work in Progress

scHooL

Buildings and lmprovemsnts
Fumiture and Equipment
Ground lmprovemenls
lnformation and Communication Technolooy
Motor Vehicles
Music Equipment
Sports Equipment
Textbooks
Leased Assets
Library Resources
Work in Progress

Opening Balancs
(Net Book Value)

$

Additions

$$$

Disposals lmpairm€nt Depreciation Total(NBV)

$$

5,206,473
1,163,515

373,182
626,596

268
9,848
v,147
2't,143

141,427
134,220
489,977

60,437
232,0U
303,671
361,508
215,038

14,215
13,549
10,219
14,524
21,116

618,45'l

(32,2811
(1,42't)

(143,736)
(225,888)

(ss,609)
(372,520)

5,090,893
1,168,270

621,244
615,184
182,919
63,005
50,557
2',t,061

87,878
137,239
394,926

(32,927)
(6,058)

(17j7st
(10,301)
(68,073)
(18,097)

(713,502)

2025

Cost or
Valuation

$

2025

Accumulatod
Dgpreciation

$

2025

Nst Book Value

$

2021

Cost or
Valuation

$

2024

Accumulatsd
Depreclation

$

2024

Not Book
Value

I

6,644,051

3,778,811
874,381

3,657,470
370,296
186,153
258,250
105,455
366,653
492,921
394,926

(1,553,160)
(2,610,s40)

(253,137)
(3,042,285)

(187,917)
(123,1471
(207,693)

(84,394)
(278,775)
(355,682)

5,090,891
1,168,271

621,24
615,185
't82,379
63,006
50,557
21,061
87,878

137,239
394,926

6,634,042
3,717,620

572,806
4,087,538

210,853
171 ,938
244,70'l
260,704
520,159
471,805
489,977

(1,427,569)
(2,554,105)

(199,624)
(3,460,942)

(210,585)

(1 17,090)
(190,514)
(239,561 )
(375,732)
(337,585)

5,206,473
1,163,515

373,',t82
626,596

268
54,848
il,187
21,143

141,427
13/,,220
489,977

Opening Balance
(NBV)

$
Additions

$$

Disposals lmpaiment Depreclalion Total(NBV)
$$

5,206,473
1.163,5'15

373,182
626,596

268
54,848
54,187
21,143

141,427
134,220
489,977

60,437
232,064
303,671
361,508
215,038

14,215
't3,549
10,215
14,524
21,116

618,451

(55,609)
(372,920)

(32,e271
(6,058)

(17,179)
(10,301)
(68,073)
(18,097)

5,090,893
1,168,270

621,2U
615,184
182,379
63,005
50,557
21,061
87,878

't37,239
394,926

(143,736)
(225,888)

(32,281
(1,421

(713,502)

2025

Cosi or
Valuation

$

.2025

Accumulatod
Deproclation

$

(1,553,1 60)
(2,610,540)

(253,1 37)
(3,042,285)

(187,9'17',)

(123,147',)

(207,693)
(84,3e4)

(278,775)
(355,082)

2025

Net Book Value

$

2024

Cost or
Valuation

$

2024

Accumulatsd
Deprsciation

$

2024

Nst Book
Valus

I

6,644,051
3,778,811

874,381
3,657,470

370,296
186,153
258,250
105,455
366,653
492,92',1

394,926

5.090,891
1,',t68,271

621,24
615,185
182,379
63,006
50,557
21,061
87,818

137,239
394,926

6.634,042
3,717,620

572,806
4,087,538

210,853
171,938
244,701
260,704
520,1 59
471,805
489,977

5,206,473
1,163,5'15

373,182
626,596

268
54,848
il,187
21,143

141,427
13/.,220

'189,977

(1,427,569)
(2,554,1 05)

(199,624)
(3,460,942)

(210,585)
(1 I 7,090)
(190,514)
(239,561)
(378,732)
(337,585)

The net carrying value of fumiture and equipment held under a financ€ lease is $87,878 (20241 $14'1,427)

The net carrying value of motor vehicles held under a finance lease is $000 (2024: $000)

Reslricalons

Dlant and eouiDment Dledqed as securitY for liabilities.
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12. Accounts Payable

Creditors
Accruals
Employee Entitlements - Salaries
Employee Entitlements - Leavs Accrual

Payables for Exchange Transactions

The carrying value of payables approximates their fair value.

13. Revenue Raceived in AdYance

Grants in Advance - Ministry of Education
lntemational Student Fees in Advance
Other revenue in Advance

14, Provislon for Gyclical Maintsnance

Provision at ths Starl ofthe Year
lncrease to the Provision During the Year
Use of the Provision During the Year

Provision at ihe End of the Year

Cyclical Maintenance - Cunent
Cyclical Maintenance - Non cunent

2025

Actual

$

School
2025

Budg6t
(Unauditsd)

$

2024

Actual

i

2025

Actual

i

Group
2025

Budgot
2024

Actual

$
(Unaudlt6d)

s

945,418
120,819

1,610,721
31,056

553,294
319,364

1,693,697
50,000

359,214
135,732

1,586,230
52,138

945,418
'121,124

1,610,72'l
31,056

553,294
319,364

1.093.697
50,000

359,214
135,732

1,586,230
52,1 38

2,708,014 2,616,355 2,133,314 2,708,3'19 2,616,355 2,133,314

2025

Actual

$

School
2025

Budget
(Unaudlted)

$

2024

Actual

$

2025

Actual

$

Group
2025

Budget
2021

Actual

$
(Unaudltsd)

t

59,103
3,519,781

273,052
2,579,000

134,'124

73,051
3,220,U7

124,652

59,103
3,5'19,781

273,052
2,579,000

'134j24

73,051
3,220,547

124,652

2025

Actual

$

2024

Actual

$

School and Group
2025

Budg6t
(Unaudlted)

$

1,1 66,1 30
125,863
(32,230)

86'1,828
425,000

(100,000)

1,150,449
6'l,920

(46,239)

978,147
281,616

608,9'14
577,9'14

544,145
62 r,985

1 259.7ti3 1.1 86.828 1 166 130

Per the cyclical maintenance schedule, the School is next expected to undertake painting works during 2020. This plan is based on tho School's painting plan.

based on the School's painting plan.

15. Financs Leaso Liabillty

The Group has entered into a number oflinance lease agreements for computers and other ICT equipment. Minimum lease paymenis payable:

2025

Actual

$

School
2025

Budget
(Unaudited)

s

2024

Actual

I

2025

Actual

$

Budget
(Unauditod)

s

2024

Actual

s

Group
2025

No Later than One Year
Later lhan Ons Ysar

65,731
30,720

(7,152)

262,070
163,058

105,134
82,125

65,731
30,720

262,070
163,058

105,1 34
82,125

Future Finance Charges

Rspresented by
Finance lease liability - Cunent
Flnance lease liability - Non-cun€nt

(11,374) (15,888) (7,152) (11,374) (15,888)

63,746 255,059 94,191 63,746 255,059 94,'191
'180
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16. Funds Held for Capltal works Prolscts

works proiect is included under cash and cash equivalents per note 9, and includes rstentions on the projscts, if applicable.

School and Group

Nelson Blocks Moisturg lssues
Cribb Wall
Heating System
Art Block Remedials
Roofing Projects
Hall & Music Block Upgrade
Pamela Stone Drainage
Classroom Upgrades

Nelson Blocks Moisture lssues
Performing Arts Devslopmenl
Cribb Wall
Heating Syslem

Totals

Represented by:
Funds Held on Behalf of lhe Ministry of Education
Funds Receivable from the Ministry of Education

Board Members
Remuneralion

Leadership Team
Remuneratlon
FulFtime equivalent members

Total key management personngl remuneration

Principal 1

The tolal value of rsmuneration psid or payable to lhe Principal was in the following bands:

Salaries and Other Short-term Employee Benefits:
Salary and Other Payments
Benelils and Other Emoluments
Termination Benefits

2025

Completed
ln progress
ln progress
/n p'ogress
ln progress
ln progress
ln progtess
ln progress

(276,268)
(8,200)
(e,520)

I
(19,599)

(300)
(4,975)

(143,996)
(102,590)
(538,881 )

(61,233)
(443,876)

$
0

(8,500)
(14,495)
24302
33,570

(205,1 81 )
(18,387)
133,569

Opsnlng
Balances

I

Receipts
from MOE

$
168,201

168,298
1 36,1 60
333,700
42,U7

577,445

Payments
Boerd

Contributions,
Transfsra

I
127,666

Closing
Balanceg

Totals

R6pres6nted by:
Funds Held on Behalf of the Ministry of Education
Funds Receivable from the Ministry of Educalion

Board Contributions are where the Board contributes its own funds to a Ministry funded Capital Works project. This has resulted in an expense

being charged to repairs and maintenance und€r note 6.

Oponlng Recsipts
Balanc$ from MOE

2024

191,440
(246,563)

Closlng
Balancss

I
(276,268)

(8,200)
(9,520)

$
(53,863)
(27,460)

$
750,000

Board
Paymsnts Contributlons,

Transfers$s
(972,405)

- 27,460
(8,200)
(e,520)

17. Related Party Transactlons

favourabie than those that it is reasonable to expect lhe Group would have adopted if dealing with that entity at arm's length.

agencies and undertaken on the normal lerms and conditions for such transactions.

18. Remunoration

Key management perconnel compensation (School)

Key management psrsonnel of ths School include all School Board members, Principal, Deputy Principals and Heads of Departments.

2025 2024
Actual Actual

$$

(293,988)

4,440 4,695

't,280,900 1,264,630
88

1.245.34U 1 ?R9 325

welfare matters including stand downs, suspensions, and other disciplinary matters.

2025
Actual

$000
250-260

10-'15

2024
Actual

$000
150-160

1-5
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Principal 2

The total value of remuneration paid or payable to the Principal was in the following bands:

Salaries and Other Shori-tsrm Employee Benefits:
Salary and Other Payments
Benefits and Other Emoluments
Termination Benelits

Other Employees
Ths number of olher employees wlth remuneration greater than $100,000 was in the following bands:

Th6 disclosure for'Other Employees' does not include remunsration of the Principal.

19. Compematlon and Othel Benofits Upon Leavlng

The total value of compensation or olher benefits paid or payable lo persons who ceased to be board members, committee members, or
employees during the linancial year ln relatlon lo that cessation and number of persons io whom all oi part of that total was payable was as follows:

School
Total
Number of Psople

2025
Actual

$000

2024
Aclual
9000
60-70,:

Romunsratlon

$000

100-1'10
110-120
120-1 30
130-140
140-'t50
'160-170

2025

FTE Numbor
44
32
16
5

1

2024

FTE Number
30
21

11

3

:

2025
Actual
10-15

1

2025 Capltal
Commltment

$
191,315

10,000
24,625

624,275
95,896

1,866,871
39,925

509,254
51,211

2024
Actual

20. Contingenclss

There are no contingent liabilities (except as noted below) and no contingent assets as at 3'l December 2025 (Contingenl liabilities and assets at 31 December 2024: nil).

Holidays Act Complianco - Schools Payroll
Ths Ministry of Education psrforms payroll processing and paymsnts on behalf of boards, through payroll service provider, Educaiion Payroll Limited.

21. Commitments

(a) Capital Commltmonts

At 31 December 2025, the Board had capital commitm€nts of $3,413,372 (2024:$479,921) as a result of entering the following contracts:

Conkact Name

New Era lT Limited
Ngai Tai ki Tamaki
Canon New Zealand Limited
Miro Project Manag€ment Limited - Hall & Music Block Rooling & Hall upgrade
Miro Project Management Limited - Reception Upgrade
Shade Systems NZ Llmitsd
Rodgers Bulld€rs Limited- Art Block Remediation
Rodgers Builders Limited - Classroom Upgrades
Luitjen Landscaplng Limit€d

Total ____-_3A13372

The Board receives funding from the Ministry of Educaiion for Capital Works which is disclosed in note '16.

22. Financiel lnsiruments

The carrying amount offinancial assets and liabilities in each of the financial instrument categories are as follows:

Financial asssts moasur€d at amortlsod cost
School
2025

Budget
(Unauditod)

Group
20252025

Actual

2024

Actual

$

2024

Actual

$

2025

Actual

$

Budgot
(Unaudlted)

$$ I

Cash and Cash Equivalenls
Recelvables
lnvestm€nls - Term Deposits

4.872.058
1,582,369
7,010,082

1,853,445
1,457,220
6,000,000

2.735/U
1,615,477
7,000,000

4.881,s'19
1,590,896
7,066,302

1,853,445
1.457,220
6,000,000

2,737,518
1,616,057
7,053,550

Total financial assets measursd at amortised cost
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Financlal llablliti$ measurod at amortlssd cost

Payables
Finance Leasss

2,708,014
89,299

Total tinancial llabilities measured at amorlised cost

Financlal assob at falr value thtough othsr comprehgnsivo revsnue and gxponse

Equity lnveslmsnts

Fair value estimation
Equity invest n€nts held have been revalued to the quoted value at year end.

23. Evenb Aftsr Balanco Dale

There were no signilicant events after lhe balance date lhat impact these consolidated linancial statements.

Details of the Group's malerial subsidiaries at the €nd of the reporting period are as follows.

Name of Subsidiary Principal Aclivity
Place of incorporation and

operation

Proporlion of ownership interest
and voling power held by the Value of investment $000

Group

2,616,355
413,754

2,133,314
171,371

2,708,319
89,299

2,616,355
413,754

2,1 33,314
171,37'l

Pakuranga College Foundation Trust Raising Funds Auckland, New Zealand 100o/o 100%

All subsidiaries have 31 December balance dales, are 10oo/o owned by the School, and are incorporated and domiciled in New Zealand.

complementary activitiss.

The Trust is a registered charity. Under its constitution, the trust prohibited from paying dividends (or similar distributions) to the School.

25, Comparatlv€s

There havs been a number of prior period comparalives which have been reclassified to make disclosure consistent with lhe cunenl year,
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INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF PAKURANGA COLLEGE AND GROUP’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2025 

 
 
The Auditor-General is the auditor of Pakuranga College (the School) and its subsidiaries and controlled 
entities (the Group). The Auditor-General has appointed me, Cameron Town, using the staff and 
resources of Silks Audit Chartered Accountants Limited, to carry out the audit of the financial statements 
of the School and the Group on pages 2 to 17 in Section 2, that comprise the statement of financial 
position as at 31 December 2025, the statement of comprehensive revenue and expense, statement 
of changes in net assets/equity and statement of cash flows for the year ended on that date, and [the 
notes to the financial statements that include accounting policies and other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 
• present fairly, in all material respects: 
 

o the School’s and the Group’s financial position as at 31 December 2025; and 
 
o its financial performance and cash flows for the year then ended; and 

 
• comply with generally accepted accounting practice in New Zealand in accordance with the 

Public Sector – Public Benefit Entity Standards, Reduced Disclosure Regime. 
 
 
Our audit was completed on 06 May 2026. This is the date at which our opinion is expressed. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our audit opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School and the Group for preparing financial statements that 
are fairly presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible for assessing the School’s and the 
Group’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
the Board intends to close or merge the School and the Group, or has no realistic alternative but to 
do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report 
that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they 
could reasonably be expected to influence the decisions of readers taken on the basis of these 
financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
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As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
• We identify and assess the risks of material misstatement of the financial statements, whether 

due to fraud or error, design and perform audit procedures responsive to those risks, and 
obtain audit evidence that is sufficient and appropriate to provide a basis for our opinion. The 
risk of not detecting a material misstatement resulting from fraud is higher than for one 
resulting from error, as fraud may involve collusion, forgery, intentional omissions, 
misrepresentations, or the override of internal control. 

 
• We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s and the Group’s internal control. 

 
• We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board. 
 
• We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s and the Group’s 
ability to continue as a going concern. If we conclude that a material uncertainty exists, we 
are required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are 
based on the audit evidence obtained up to the date of our auditor’s report. However, future 
events or conditions may cause the School and the Group to cease to continue as a going 
concern. 

 
• We evaluate the overall presentation, structure and content of the financial statements, 

including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 
• We plan and perform the group audit to obtain sufficient appropriate audit evidence 

regarding the financial statements of the entities or business activities within the Group as a 
basis for forming an opinion on the financial statements of the Group. We are responsible for 
the direction, supervision and review of the audit work performed for the purposes of the 
group audit. We remain solely responsible for our audit opinion. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 

The Board is required to prepare an annual report which includes the annual financial statements and 
the audit report, as well as a Statement of Financial Responsibility, Statement of Variance, an 
Evaluation of the School’s Students’ Progress and Achievement, a Statement of Compliance with 
Employment Policy, and a Statement of KiwiSport funding. The Board is responsible for the other 
information that it presents alongside its annual financial statements. 

The other information obtained at the date of our audit report includes copies of the Statement of 
Financial Responsbility, Statement of Variance, Evaluation of the School’s Students’ Progress and 
Achievement, Statement of Compliance with Employment Policy, and Statement of KiwiSport funding . 

Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard. 

Independence 

We are independent of the School and the Group in accordance with the Auditor-General’s Auditing 
Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence 
Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 

Other than in our capacity as auditor, we have no relationship with, or interests in, the School or any 
of its subsidiaries. 

Cameron Town 
Silks Audit Chartered Accountants Limited 
On behalf of the Auditor-General 
Whanganui, New Zealand 
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